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INTRODUCTION 
The adolescent period, ever since primitive days has been regard-
' ed as a time when youth broke with the past and became an entirely "new 
self." Particularly did this belief exist in regard to the adolescent 
,, 
I 
girl. Her conduct at this period of life bas so attracted her fellow beings 
that she has been a great center of interest to all peoples. She has been 
regarded as having supernatural powers and as being imbued with spiritistic 
forces which her elders tried to appease by elaborate systems of rites and 
rituals. She has been written about in story and in song as if she were 
an unique individual who dwelt apart from ordinary life. 
We now know that the adolescent period, while marked by certain 
distinct and pronounced physical characteristics is not to be:regarded 
as a separate period in itself. Rather is the lite of the girl a continu- : 
ing process of the maturing of individual traits and habits of thinking 
and acting which have been developing since childhood and which finally 
culminate in a settled adult pattern of life. During childhood, the 
period which is marked by a certain sense of security and protection, 
are laid the roots and foundations upon which the adolescent girl faces 
the bewildering world of the teens. What takes place at adolescence is 
largely determined by the character of the process that has been going 
on during the preceding years. 
Consequently, any study of adolescent development should regard ,, 
the various changes which characterize the growing girl as a continuous 
process from early childhood to womanhood. The ideals and purposes which 
an adolescent girl comes to have are not independent of her own past en-
vironment and childhood training, for they are a part of the continuous 
up-building process from childhood through adolescence to adulthood. 
This study has been undertaken in the effort to show the way 
in which high ideals and purposes are developed out of the everyday exper-
iences through which the girl passes and how certain dynamic factors may 
be enlisted which will be of tremendous value in the full development of 
her personality. 
Because woman has a vast store of emotional and idealistic 
energy which has vast potentialities for the future of the race, it is of 
importance that her life's energies be guided and controlled so that they 
may become a potent factor in the creation of a better society. 
... .... 
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Part I 
THE PHYSIOLOGICAL BACKGROUND OF ADOLESCENCE 
Chapter 1 
The Pre-Adolescent Period 
Adolescence is that period or life during which a child grows 
into an adult. For the young girl this stage of development extends 
approximately from thirteen to twenty years of age, the period closing 
with womanhood. This phenomenon does not take place at any one time, 
nor is it marked by unusual characteristics, but rather is it a time 
when nature exhibits herself as working slowly but surely toward another 
level or attainment. During this period the reproductive functions 
mature, but there are various other characteristics to be noted. The 
adolescent period is ~ne, marked by physical, mental, moral and spiritual 
changes, these !actors all having a most important function to perform 
in the personality development of the adolescent girl • 
. 
The adolescent period should be distinguished from the puber-
tal period, the latter consisting of those three or four years during 
which a you~h becomes thoroughly established in the development and 
functioning of the sex apparatus. The terms puberty and adolescence are 
therefore not synonymous. Adolescence is the longer period and includes 
the three-year period of puberty as well as a tour or five year post-
puberty period. The post-puberty phase of adolescence is devoted to the 
maturing physical organs and tissues and the training of their powers 
so that by the time a young woman appro~ches the age of twenty she is 
expected to show full maturi~y of every organ and or physical and mental 
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power. 
However, a division of life into definite periods gives no idea 
of what is actually taking place in the development of the individual. The 
important consideration is that of the nature of the changes which are 
taking place, leading to the various phenomena that are more or less 
characteristic or each or these periods in their fully developed form. 
This fact reveals the necessity or beginning a study or adolescence by 
understanding something or the nature or the pre-adolescent period. 
The greatest period or development in the life cycle of the 
individual child occurs during infancy and early childhood. From this 
stage on to approximately the tenth ye~r there is a marked slowing down 
or the growth curve. The second great period ot accelerated growth and 
development begins when the child is ten or eleven years or age and lasts 
on into early adolescence. This is the period or pubescence,The outstand-
ing phenomena are sex development and differentiation accompanied by 
tremendous general physical growth and development. At the same time 
mental and pSychological changes are occurring in the individual which 
have great significance in later life. 
The transition years from childhood to pubescence are not 
characterized by any rapid and extreme changesJ nature's changes in the 
young girl are almost always very gradual. Observation has shown that 
at the threshold of pubescence the girl is not a child, nor is she a 
mature human being. The extreme gradualness of this change makes it 
difficult for parents to realize that it is taking place, and this 
failure to perceive the transition makes many adjustments necessary 
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for both the parent and the child. The little girl grows by impercept~~~e 
changes into the pubescent girl, the pubescent girl becomes the adolescent 
girl, and the adolescent turns by gradual degrees into the mature woman. 
The interesting phase or pre-adolescence is that while there is 
a definite sex consciousness there is not a reciprocal sex attraction. 
The boy thinks of the girl as rgirl", but he does not seek close relations 
with her; in fact, both boys and girls or this age are very unsocial 
toward each other. Because nature is preparing the girl for a fuller sex 
consciousness and the desire tor reciprocal sex attraction it is or great 
importance that she be led to understand something or the nature or the 
changes which are taking place within her being, thus preparing her for 
the adjustments and situations which she must meet in the coming years. 
The sex education that is to form the basis or habits during 
adolescence and subsequent years must be begun in early childhood and in_ 
pre-adolescence, and should continue during puberty. By all rights parents 
should accept the responsibility for giving positive and constructive 
information to their children- i. e., it must be auch that high ideals 
or life will be firmly established. The mother should teach the little 
girl or ten or eleven that in nature's plan for her developing womanhood 
she will begin at the threshold or puberty to receive into her blood from 
her ovaries an "elixir of life", a hormone. This internal secretion 
carried to all active tissues by the blood will cause the development in 
her of the qualities distinctive ot ideal womanhood. The mother should 
explain to her daughter the matter of periodicity - nature's plan in the 
life of woman. When she has explained that this experience to which the 
girl is introduced at the door or womanhood is the method or preparing 
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her for future motherhood, the young girl is helped to acquire the right 
mental attitude toward lite and its experiences. 
Dr. Katharine Bement Davis has made a very thorough study of 
Factors !.!! lli Sex &!!! ~ Twenty-Two Hundred !.2!!!!!!• In anner to the 
quistion, "Should girls and young women receive instruction with regard 
to sex matters?~ of a total ot twelve hundred women to whom the question 
was submitted 1138 gave affirmative anners, 3 were noncommittal, 9 didn't 
know and 50 refused to answer the question. In reply to the question 
"From whom should girls and young women receive instruction with regard 
to sex matters?", or a total of twelve hundred women 193 an~ered 
"parents", 191 answered the "mother" making a total or 384. 593 replied 
"one or both parents and others", (the others listed being teachers and 
physicians.) 132 said "others" who were listed as teachers, physicians, 
anyone qualified and miscellaneous persons. or the total group uo::whom 
this question was submitted five were noncommittal, 11 didn't know, and 
1 75 refused to answer the question. 
The answers given to these questions would indicate that this 
representative group of women fee~very definitely that girls should 
receive sex instruction and also that the parents should give such 
instruction. "The age at which sex instruction should begin ia stated 
in such general, overlapping terms that classification is difficult if 
not impossible. ~ome state definite agesJ others, periods of develop-
ment, such as childhood, adolescence, etc. Others rolate it to school 
periods, on entering school, in high school, etc. Still others consider 
it in relation to the mental interest or the childa When they first ask 
questions, etc. It is somewhat difficult therefore, to state even 
l. Page 379-CO. 
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approximately how many, for example, believe that sex instruction should be 
given, say between 2 and 6, because we do not know how many of the follow-
ing groups should be included in the specified age divisions& infancy, as 
soon as entering school, as soon as able to t~lk, kindergarten, etc. 
Inasmuch as it is impossible to classify by ages with any exactness, the 
various groups are merely enumerated. It is interesting to note that 325, 
nearly one-third of those replying to the question, consider that the time · 
of giving information should vary with the child, according to his needs, 
curiosity, or interest. 
"In the opinion or more than three-fourths of those replying to 
the question, What should be the main item of sex instruction1 its scien-
tific aspects should be explained. A considerable majority believe that 
social, ethical, or religious standards must be implanted. While nearly 
a quarter or the group specify scientific exposition exclusively, only 
4.8 per cent would limit sex instruction to social, ethical, or religious 
principles." 2 
Dr. Samuel W. Hartwell has contributed a helpful discussion or 
one or the most difficult problems in sex education, the interpretation 
to the child of the emotional side of sex. Says Dr. Hartwell, "There are 
many aspects of the problem or helping the child to meet the difficulties 
of advancing maturity. Certainly the giving or sex instruction is an 
important thing; but it is not the most important by any means, and 
' "3 
certainly not the thing that will alone prevent tragedies from occurring. 
He reels that it is a grave mistake for a parent to talk to a child about 
sex without explaining to him honestly bow he felt when be was a child 
2• Davis, Factors in the ~ex Life or Twenty-Two Hundred Women, P• 380ff. 
3. Hartwell, Samuel W~, "A Problem in Sex Education," ~ Jelfare, Feb. 
1933. 
.. 
• 
about these same problems. "Almost every child has feelings, either con-
scious or unconscious of worry, guilt or inferiority about sex, and to have 
the parent the one who liquidates these fears for him, who helps him across 
this growing-up bridge, is most fortunate. For not only is the child given 
the infornation and the understanding he needs, but he is made to feel that 
most important or all - that the parent really does want the chiid to grow. 
up and become an emancipated, confident, and mature personality. And what . 
is more, the child believes the parent understands - than which there is 
nothing more important."4 
Thus it may be sean that the experiences of the pre-adolescent 
period are a great influence in the creation of the thought habits of the ' 
adolescent. If the right kind of education has been givon during child-
hood and the pre-adolescent years the young girl will face this new period 
of life with an enthusiasm, an earnestness, a vigor and a sense of the 
worthwhileness of right living. An understanding of the physiological 
and psychological changes which come as a part of her natural development 
will help her to face all of life with a feeling of confidence and 
assurance that life is a great venture and that step by step she may come 
to play an increasingly important role as a well-rounded and mature woman • 
I 
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Part I 
THE PHYSIOLOGICAL BACKGROUND OF ADOLESCENCE 
Chapter 2 
Physical Growth and Development 
It has become conventional to fix upon the first sign of repro-
ductive power as the onset of puberty and the beginning or adolescence. 
The age or puberty may vary with climate, with race, with intelligence, 
and possibly with other conditions. The most obvious physiological pheno•-
ena which characterize its onset in the girl are the establishment of the 
periodic menstrual flow, the rapid development of the mammary glands, the 
appearance of axillary hair and other secondary characteristics. Brooks 
records the following data regarding the maturation of girls& "The median 
chronological age of maturation is approximately 13t to llf years for 
American girls, but the age at which puberty begins also varies greatly 
among girls who are normal physically. The wide range of chronological 
ages at which girls first menstruated is seen in a summary of Atkinson's 
data on nearly seven thousand high school girla. The median chronological 
age is 13 years, 9.6 months. Yore than one third of this group matured 
between the ages of thirteen and a half and fourteen and a half years."1 
A less apparent change in the whole body metabolism accompanies 
these more pronounced phenomena pointing to the fact that a very important 
process of growth is at the root of such changes. The general body growth 
manifesting itself plus the more striking development in the reproductive 
organs lead us further into the study of the essential cause for such 
growth and phenomenal changes. Science has not yet given us the answer 
to this riddle of life, but it is known that this growth is closely 
1. Brooks, Fowler D. , The Psychology of Adolescence, P• 42 
.. 
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related to, if not the result of, or at least controlled by, the internal 
secretions of the endocrine glands. Within these glandular structures of 
the body is formed a secretion which is not excreted from the body, but is 
taken up by the body fluids, and which, as it circulates through the body, 
exercises a certain more or less definite action upon growth and metabolism. 
At the onset of adolescence the endriotic glands interacting harmoniously 
by means of mutual control through the hormones which are produced by them, 
fodna metabolic synthesis which may be termed the sex complex and thus 
determine the degree of masculinity and femininity. It is well known that 
they are "the managers of the body." They are not independent of one 
another, but interact in a marvelous manner. 
The thymus gland whose function is unknown becomes smaller from 
birth on disappearing during late adolescence. The adrenal glands, which 
secrete a known substance called adrenalin, are relatively very much larger 
during infancy than at any other time. They stand in intimate relation to 
the sympathetic nervous structure and the secretion occurs particularly 
during periods of great stress and strain. The thyroid gland secretes 
a substance which serves to oxidate the body in that it increases the 
discharge of energy of the cells. It is thought that the parathyroid 
glands regulate the calcium of the body. It is known that the pituitary 
gland at the base of the brain has some important function related to 
growth, as children and adults with abnormal pituitary glands show 
definite alterations in growth. The sex organ,or ovary in the girl, 
in addition to producing the female egg (ovum) produces substances of 
unknown character that have hugely important roles in the establishment 
of mind,temperamant1and sex character. 
I 
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The discoveries in this field or endocrinology are so recent that 
much more cannot be said, except that it is known that the degree to which 
these glands of internal secretion function has a marked effect on the 
behavior and conduct or the individual girl. Adolescence is thus seen to 
be a period characterized by great individual differences because or the 
degree to which these glands are active in the individual girl. 
As has been said, adolescence is a period or reconstruction be-
tween the immaturity or chibdhood and the full development or adult 
capacities. There are certain other changes which take place besides those 
having to do with the glands or internal secretion. tnere is an increase 
in vital energy which is the result of the rapid development or muscles 
and glands due to changes in the circulatory system. The heart functions 
twice as effectively during this period as in childhood and its actual 
size is nearly doubled. The growth or muscles in size and power as well 
as an increase in muscular control is particularly evident at this time. 
The efficiency of the nervous system in sending out motor impulses is 
increased as the process of medullation advances. Vitality, skill and 
strength, ability to resist disease, a sensitizing or all the sense organs, 
and a certain restlewsnass resulting from the ebb and flow of physical 
vitality - all these are natural accompaniments of adolescence. 
Habits or health and physical efficiency are one or the most 
fundamentally important achievements during adolescence. The permanent 
conquest of nervousness, irritability, unreliability, instability depends 
very largely upon the mode or life during this period or final ad~uatment. 
A healthy body is the basis upon which the adolescent girl will build her 
future womanhood. 
• 
l 
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Part II 
THE PSYCHOLOGY OF ADOLESCENCE 
Chapter 3 
The Psychological Approach 
In a consideration or some or the problems involved in the 
achieving or a fully integrated personality on the part of the adolescent 
girl there are two main psychological points or view regarding the nature 
of purpose. One is represented by Behavioristic psychology and the other 
by hormic or dyn~mic psychology. Psychology as the science of human relations 
is a very recent study, but it has made great progress since its inception. 
It is only within the past century that there has come to be an adequate 
understanding of the individual. Modern life has seen the emergence or this 
science which seeks to direct and measure progress in socUiised living. 
No one psychological point or view represents the whole or truth regarding 
human behavior and conduct, but each has made a contribution to the whole. 
Hormic psychology stresses the contative (striving) aspect or the 
. 1 
human mind. It interprets mental life in terms of energy (vitalism)2 
which is directed toward the attainment or certqin goals. The hormic 
approach to human nature is thus dynamic and purposive (teleological)3• 
A slightly different yet also a dynamic approach to the study or human 
nature has been made by the psychoanalysts with their conceptions of the 
4 libido (life energy) • 
1
• The word "hormic" comes from the Greek word "horme" which means a vital 
impulse or urge to action. 2
• Vitalism affirms a force which is characteristic of living creatures. 
3. Teleological comes from the Greek word "telos" which means "purpose." 
4. "Libido, analagous to hunger, is the torce through which the instinct, 
here the sex instinct expresses itself." - Freud. 
• 
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While this latter theory is today the subject or much discussion, there is 
no question but that the work of the psychoanalysts has produced a large 
amount of well demonstrated and significant material which is of immediate 
value in a study of the problems of human motivation. 
Perhaps McDougall is the most prominent exponent of the purposive 
view or mind. Purposive striving is his fundamental category. Human nature 
is described in terms of impulses which require for their satisfaction the 
achievement of definite perceptible ends. The motive behind the behavior 
' is always some instinctive urge, for 
': " ••• the instincts are the prime movers or all human activity; by the cona-
tive or impulsive force of some instinct, every train of thought, however 
cold and passionless it may seem, is borne along toward its end, and dvery 
bodily activity is initiated and sustained. The instinctive impulses 
determine the ends of all activities and supply the driving power by which 
all mental activities are sustained; and all the complex intellectual 
apparatus of the most highly developed mind is but the instrument by which 
these impulses seek their satisfactions, while pleasure and pain do but 
serve to guide them in their choice of the means. Take away these in-
stinctive dispositions, with their powerful impulses, and the organism 
would become incapable of activity ot any kind; it would be inert and 
motionless, like a wonderful clockwork whose mainspring had been removed 
or a ste~engine whose fires had been drawn. These impulses are the 
mental forces that maintain and shape all the life of individuals and 
societies, and in thgm we are confronted with the central mystery of life 
and mind and will... Reasoning plays its part in the discovery of better 
means for attaining the ends prescribed by instincts ••• Reasoning, like all 
other formw of intellectual process, is but the servant of the instinctive 
impulses; it does not prompt or impel us to action. By reasoning we dis-
cover new means for the attainment of our goals; and by its aid we envisage 
more clearly the nature and the further consequences of the goals we seek. 
But, unless we seek or desire some goal because it is our nature so to do, ' 
no reasoning can make us seek or desire it; it can at most reveal to us 
some probable consequence of action as of the kind which is a natural goal 
for us, that is to say, of a kind in the attaigment of which some instinctiTe 
impulse of our nature will find satisfaction." 
Then first of all, behavior is the action or actions of some 
living thing. Its distinguishing marks area (1} a certain spontaneity 
of movement, (2) persistence, (3) variation, (4) prevision of goal, 
5
• w. McDougall, Introduction to ~a! ~hology, pp. 45-46. Fourteenth 
edition, 1921 
6. w. UcDougall, putlinp ~ Psychology, P• 215. 1923. 
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(5} preparation for succeeding situations, (6) improvement on repitition, 
(7) totality of reaction.7 
Having these attributes behavior is purposive. "When the move-
ments of a human being exhibit the first five marks of behavior, we do not 
hesitate to infer that they are purposive; by which we mean that they are 
made for the sake of attaining their natural end, and that this end is more 
or less clearly anticipated or foreseen. For any one of us, when he acts 
in this way and reflects upon his behavior, may observe introspectively 
that he himself foresees, however vaguely, the kind of end his actions 
will attain. In thet¥pical case of purposive action, we foresee or imagine 
the end very clearly and definitely, and we desire or resolve to attain it; 
and we may also foresee and deliberately adopt the various steps of action 
which are the means to the attainment of the desired or resolved end. The 
natural end of a train of action foreseen and desired, or consciously 
chosen or intended, is properly called the goal of action or endeavor. We 
are said to strive toward the goal. The attai~ent of the goal is said to 
be the purposi of our action or our striving." 
Being purposive, behavior is an expression of the mind. McDougall 
continbesa "Purposive action is, then, action that seems to be governed 
or directed in some degree by prevision of its effects, by prevision of 
that which still lies in the future, of events which have not yet happened, 
but which are likely to happen, and to the happening of which the action 
itself may contribute. Purposiveness in this sense seems to be of the 
essence of mental activity; and it is because all actions which have the 
marks of behavior seem to be purposive, in however lo~ly and vague a 
degree, that we regard them a• expressions of Mind." 
Such a mind reacting as a whole is unified but social. A social 
self emerges working cooperatively under the hormic principle. "Horme, as 
we have defined the term, is the basis or the activities that differentiate 
the living animal from dead matter ••• The hormic processes undergo a 
development in which they become organized into ever wider and more complex 
hormic systems. Beginning as a cell in his mother's body, a very part of 
her flesh, he (each man} becomes a •parasite• nourished by her blood and ' 
feeding on her food, yet already a being with a life and destiny of his 
own. The hormic processes, both conservative and creative, in which that 
life consists, are still mainly unconscious, though, as his nervous system 
determines and his sense organs form, his 'will to live' may be enriched 
by some vague conational, that is, conscious elements, while he still lies 
in his mother's womb. As soon as he has left her body and has entered on 
the long task of picking his way through the labyrinth of the outer world, 
the conational elements acquire a new significance, and their development 
becomes the center of the spectator's interest. Conation rises slowly 
from the level of blind, or purblind, impulse to that or clear-eyed desire, 
and eventually from the level of desire seeking an immediate good to that 
of will fixed upon a distant and perhaps ideal goal. Meanwhile, subserving 
8
• W. UcDougall, outline~ Psychology, page 47. 
9. 
w. YcDougall, Outline 2! Psychology, page 48. 
• 
• \ ~ 
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this advance in the character of the horme, there is a parallel develop-
ment in its organization - showing itself first in the emergence of his 
pbJsiological organs and in the correlation of their functions, then after 
birth, in the co-ordination of the powers of sense and movement in systems 
of ever-increasing complexity and effectiveness, and lastly in the gradual' 
building up of great conative hierarchies, which determine the form of the 
man's individuality and are the measure of his life's achievement." 10 
The psychoanalysts, Freud, Adler and Jung have also given us a 
dynamic psychology. Freud describes the mental life in terms of libido, a 
concept:which represents the anergy of the sex instinct. "Libido, analo-
gous to hunger, is the force through which the instincts, here the sex 
instinct (as in the case of hunger it is the instinct to eat) expresses 
itself." 11 The term libido "corresponds roughly with the popular use 
o~ the word •love', and includes in its scope not only love between the 
sexes, but every relationship in which the word 'love• is appropriate, 
e.g., self-love, love of parents and of children, friendship, and even 
love of inanimate objects and abstract ideas. Psychoanalysis has shown 
that all these forma of 'loving' are fundamentally manifestations of the 
sexual instinct." 12 
The most permanent contribution which Freud has made to the 
study of human behavior is his conception of the unconscious. Freud 
divides the mental life into the conscious, the pre-conscious and the 
unconscious. In his psychology the unconscious is always exceedingly 
alive - more active than the conscious. However, persons are unaware 
of it, but it is very effective in relation to human behavior. Freud 
has called the unconscious the reservoir of inherited impulses, for here 
reside the things that give purpose, drive and energy to human life. 
In other words, the unconscious is the reservoir of the libidinal urge. 
10. McDougall, Outline 2£ Psycholog;, P• 72-73. 
11
• Freud, s., A General Introduction to psychoanalzsis, p. 270, 
13th Edition, 1924. 
12. Quoted from Glover by 'H. llcnougall, Outline Q.! :lbnorrr.al ~. p. 162. 
l 
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No mental experience is ever entirely obliterated. In a sense, a person 
never forgets anything; what we assume is forgotten, entirely departed 
• ' from us, has in reality only been driven or allowed to drop down below 
• 
the level of consciousness and here it remains an active factor in the 
subconscious or unconscious mind. Particularly is this true of suppressed 
impulses or desires which m~y form combinations remtlting in what is called 
a "conplex." These frequently break out in behavior which the conscious 
mind in no way connects with the suppressed impulses invohred. When the 
libidinal urge has been frustrated or blocked the individual tends to re-
gress to a for~er level of experience, thus prohibiting him from the 
development of a normal emotional life and this in turn affects his whole 
life. Freud lays groat stress on the significance of dreams, because he 
contends th~t in them the ordin~ry inhibitions of consciously directed 
mental processes are lifted and the subconscious interpl~y of suppressed 
impulses and desires and resultant complexes are made manifest. Associa-
tion is supposed to have much to do with the for~tion of complexes, 
particularly those resulting in cisconduct. 
Alfred Adler broke away from the Freudian school with a different 
approach to the problem of motivation. In his estimation, the libido, or 
racial instinct is overshadowed by the egoistic impulses which had their 
primary source in the instinct of self-preservation, and are manifested 
in man through an inordinate craving for power. The physiological basis 
which determines the strength of this desire in the individual is de-
fective organic structure, which retards processes of adaptation, and 
creates a feeling of inferiority and inability to meet the struggle for 
\ 
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existence, for which the sufferer tries to compensate by increasing the 
quality of his higher psychic processes. Adler's adherence to the dynamic 
·~ point of view may be seen in his own wordsa "If we look at the matter more i 
closely, we shall find the following law holding in the development of all 
psychic happenings: we cannot think, feel, will, or act without the per-
caption of some goal. For all the casualties in the world would not suffice 
to conquer the chaos of the future nor obviate the planlessnesa to which 
we would be bound to fall a victim. All activity would persist in the stage 
of uncontrolled gropings; the economy visible in our psychic life unattained; 
-
we should be unintegrated and in every aspect of our phyaioga~, in every 
·> personal touch, similar to organisms of the rank of the amoeba." 13 
He further adds: "The conclusion thus to be drawn from the un-
biased study of any personality viewed from the standpoint of individual 
psychology leads us to the following important proposition: every psychic 
phenomenon, if it is to give us any understanding of a person, can only 
14 be grasped and understood if regarded as a preparation for some goal." 
The psychoanalyst, Jung, also adopts the concept of the libido. 
"I postulate a hypothetical fundamental striving which I designate libido. 
(Note) This energy may also be designated horme. Horme is a Greek word -
force, attack, press, impetuosity, violence, urgency, zeal. It is related 
to Bergson's 'elan vital.' The concept horme is an energetic expression 
for psychological value." 15 Hinkle, who is a Jungian, describes the way 
in which Jung's view differs from Freud's: "Instead of using libido as a 
term to signify only sexual hunger or craving as Fre~d has defined it, he 
gave to this word a much wider meaning. He conceived this longing, as an 
urge or push of life, as a psychic force, a primal libido including more 
13. 
14. 
15. 
Adler, Alfred, 1!!2 Practice a..!!!!_ Theory of Individual Psychology, P• 3. 
Ibid, p. 4. 
Jung, C. G., Analytical Psychologx, p. 347. 
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than sexuality, and which no expansion or the meaning or sexual would ev~ 
, adequately express. He saw in the term libido a concept of unknown nature 
••• a hypothetical energy or life, which is manifested not only in sexuality 
and the reproductive function but also in various physiological and psycho-
logical processes. This life energy ••• he compares to the tnergy or 
physics, giving it the same significance in the biological realm as the 
conception of energy has in the physical realm. This Jung conceives of a 
primal libido which is necessarily utilized in the service of nutrition, 
of growth, of sexuality and of all the human activities and interests." 16 
The mental mechanisms or fixation and regression also have a 
very important part in Jung's interpretation of human behavior. The con-
tribution for which he is probably best known is his description of the 
mechanisms of introversion and extroversion. The introvert is the one 
whose libido is turned inward upon himself - the processes of his own 
mind are the subject of his thought. The extrovert is the person whose 
libido is turned out~rd upon the objective world of reality. 
Freud holds that the primary cause of mental disorder is to be 
found in some maladjustment of the sex life; Adler points to the inability 
of the person to adapt hie~' because of some defect in the organic 
structure which creates a feeling of inferiority; Jung searches the indi-
vidual's character over a wider range to discover if he is satisfied in 
his love life, if he is contented with his job, if he has won the esteem 
or his fellowmen, in other words, if he is at home in his world. The 
contribution of these approaches to dynamic psychology has great value in 
our study of purpose, for it will assist us in understanding some of the 
mechanisms which lie behind human behavior and conduct. 
16
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From these dynamic interpretations of human behavior we now turn 
to the Behavioristic approach, one which is still in the process of being 
evaluated, but one which doubtless has some valuable suggestions to offer 
particularly in the way of suggesting programs for influencing conduct. 
We shall see what it has to offer and see what limitations it may have, 
for it deals not with the activities or the mind, but rather with the 
activities of the physical organism. It is in this respect that it differs 
essentially from the dynamic approach. 
The chief exponent of behaviorism is Watson who has experimented 
on animals and young babies to study their behavior. He totally disregards 
consciousness stating that "behaviorism holds that the subject matter of 
human psychology is the behavior or activities of the human being. It 
claims that 'conuciousness' is neither a definable nor a usable concepts 
that it is merely another word for the 'soul' of more ancient times." 17 
"Behavioristic psychology attempts to formulate, through systematic obser-
vation and e~perimentation, the generalizations, laws and principles which 
underlie man's behavior ••• Psychology is confronted with two problems-
the one of predicting the probable c~usal situation or stimulus giving 
rise to the response; the dher, given the situation, or predicting the 
18 probable response... The goal or psychological study is the ascertaining 
of such data and laws that, given the stimulus, psychology can predict 
what the response will be; or, on the other hand, given the response, it 
can specify the nat~e of the effective stimulus ••• 19 The behaviorist 
believes that only systematic, long-sustained, genetic studies upon the 
human species begun in infancy and continued until past adolescence, wiU 
ever give us this experimental control over human conduct, needed both 
17. Watson, Behaviorism, P• 1 
18. Watson, Psychology ~ ~ Standpoint of a Behaviorist, P• 5. 
19. Ibid, P• 10. 
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for general social control and growth and for individual happiness."20 
A person is what he does as a result of conditioned habit systems 
established by exercise rather than by instinct. If there is control in 
what a person does it is periferal rather than centrally built into him 
by conditions rather than growing out of his personality. "Can we not 
say, man is built of certain materials put together in certain complex 
ways, and as a corollary of the way he is put together and of the material 
out of which he is made - he must act (until learning has reshaped him) 
21 
as he does act?" 
Delayed responses are to be explained not by purpose but by a 
repitition of stimuli so that the response when it comes is immediate 
rather than delayed. It is a reaction to stimulus rather than a realiza-
tion of an end. Whatever purpose element there may be it can be dis-
missed as "anticipatory behavior." What does all of this mean? It means 
that a person does not what he wills, but what the circumstances demand. 
There is no purpose; there is only conditioning and reaction to stimulus. 
The behaviorist is satisfied when he has secured an exhaustive description 
of what the individual is doing. This collection of data is valuable 
for a program of reconditioning the behavior on a better personal and 
social level, but it does not go far enough. 
On the other hand, the dynamic school tries to interpret life 
and behavior from the point of view of the person who lives and behaves 
by an objective as well as a subjective method. The data whichhave been 
collected must be used~! ~n interpretation of what has been going on in 
the mind of the individual in an effort to understand what motive was 
behind the behavior. Jung has expressed his viewpoint as follows& 
20. w t ,a son, J. B., Psvcholorrv ~~~~ •~ft standpoi t f B h 
21 W t J 
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"Since I am not a behaviorist, I allow myself to suppose that you are still 
far off from tho real man when you merely observe his beh~vior. I regard 
behavior as nothing more than a shell which conceals the really living 
b t . t . 22 su s ance w1 h1n." 
In our study ofthe individual girl it is necessary that we have 
a knowledge of her behavior, but if we are to arrive at anywhere near an 
adequate understanding of the real girl we must undertake the more diffi-
cult task of delving into her mental processes - particularly her motives. 
Thus we may see the truth behind Dr. Thoro's statement, "It is tremendously 
important that parents make every effort to understand the motives for the 
conduct of their children, for the motives are the fundamental matter 
23 
rather than the conduct itself." In order to understand the child we 
must know her reactions; but in order to understand her reactions, we 
must know the child. 
In this task we may well see the contribution which the two 
approaches to human behavior may make to our study. The dynamic approach 
shows us that behavior is a result of the emotional evaluations that 
events and circumstances have for the individual. It seeks to describe 
objectively and analytically the inner, personal growth of the individual 
from infancy to adulthood. It is concerned primarily with the feeling 
aspect of life- the emotionql variants and equivalents in the individual't 
experience. In the field of philosophy this v:ould correspond to tho so-
called field of values. The potential value of such experiences ethically 
considered is the subject m~t}er of religion. From the standpoint of the 
present problem the contribution which this psychology makes is that of 
giving a factual deacription or detoroination of the value which any 
22
• Jung, c. G., "Your Uogroid and Indian Behavior!", ~ ~' April, 
23
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experience or set of experiences has for the individual in question. 
After these experiences have been understood in the light of 
their meaning for the individual we must then consider some of the dynamic ' 
factors which may influence the growing child so that she may attain a 
higher level of self-hood. We must realize that there is a subjective 
ph~se to her life in the form of thoughts, feelings and desires which 
constitute the inner wo'rld of her mind,but also an objective phase which 
is the world of behavior which may'be raised to a higher level because of 
conditioning influences that may affect her life. 
And so, the problem with which we are faced is that of under-
standing the foundations upon which individual personality is based, the 
instincts or drives 1·:hich urge the individual girl to behavior, and then, 
an understanding of the outside forces which may have a tremendous influence 
on the way in which she makes her adjustments. Through understanding the 
mechanisms by which and the conditions under which a fuller, freer life 
can be developed we shall be getting at the heart of the problem which the 
adolescent girl must face in her effort to live the life abundant. 
Uiss Blanchard says that the adolescent girl will attain this 
level of life if "she succeeds in passing through her great crisis sanely 
and normally, to emerge from the years of her probation a true woman, 
strengthened by the bitter conflict which she has undergone, and ready to 
' cast aside all thought of self in the interests of humanity and of the 
race. In this direction, too her own personal happiness lies. Only as she 
! gives herself over unreservedly to the deeper motives of her physiological 
and psychological makeup, or as Maeder would phrase it, only as she obeys 
the intuitive guidance of the unconscious, can she find herself truly in 
• 
mtr wn *•**•u « •• 
-21-
24 
harmony with the fundament~ laws of the great cosmic process." 
24. Blanchard, Phyllis, The Adolescent Q!!!t P• 41. 
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Part II 
THE PSYCHOLOGY OF ADOLESCENCE 
Chapter 4 
Manifestations of Life Force 
To that part or a woman's life which is roughly bounded by the 
beginning and the completion or maturity much interest has always been 
attached, because it is in the unfolding period that processes are less 
complex and hidden than in the finished state. As a girl develops into 
the more set and unchangeable final form she goes through an experimental 
and adjusting period during which the elements of her future personality 
may be observed. 
We have seen something or the nature of the physical changes 
which take place during this IS riod. More important yet are the mental 
and emotional changes which characterize the growing girl. We shall study 
her as she progresses step by step through this life cycle which repre-
sents impulses towards conscious social adjustments and the overcoming 
of conflicts which naturally arise, and their final molding into sets 
of habitual patterns. We have seen that the dynamdcs behind these 
impulses are closely associated with the rhythm or growth in which 
glandular activities, including those of reproduction are important. 
Now we shall seek to understand the processes by which the instincts, 
emotions, drives, and urges are transformed from unsocial tendencies 
and conflicting experiences to positive and constructive adjustments 
with reality. The final unification of all the physical, intellectual, 
e~tional and spiritual elements in her experience will make possible 
a fully developed personality. The achievement or a purposive life 
• 
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by attaining higher and higher levels of experience so that the fund<::t.'llenta.l 
drives or life may be turned into the avenues yielding positive social value 
' is the ideal development for the young girl, an attainment which involves a 
long process of growth and integration. of impulses and desires. "Life for all 
men begins as an unformed, unconscious, undirected thing, and it muat be led 
somehow and slowly, step by step, '/up to the light where God Himself appears." 
Between that point of beginning and that later and splendid one of self-
realization and attainment lies the story of human life." 1 
In order to understand the psychological background of the adoles-
cent girl and the nature of her behavior we must begin at the beginning 
of her life. We muRt consider the child in the prenatal otate and try to 
discover the values that life and the conditions of life have for her from 
that time on to maturity. 
The child is not a separate and distinct individual, unrelated to 
other individuals, for there must be a caterial bond of physical relation-
ship to her parents. She is linked ~o them by the very material out or 
which she is formed and to the extent that this material contains within 
itself definite tendencies to develop in certain well defined directions -
to that extent she is circumscribed in her capacities for growth and develop-
ment. She is linked to her parents by a material bond, but her relation-
ship to them is one that clearly defines the possibilities of her growth 
and development in certain directions, limiting her very definitely in 
some, less definitely in others, depending upon the degree and permanency 
of the organized tendencies. 
Not only is the child linked to her parents by these relation-
ships, but she is also linked indissolubly to the past from the 
1
• Grant, Religious Values in Mental Hygiene, p. 2. 
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beginnings ot her life. Her lineage may be traced back through ever in-
creasing numbers of ancestors thus linking her with the race. In the same 
way that the parents of the child have passed on to her through their germ 
plasm an inheritance from the past, so the child, when she grows up and 
becomes an adult, becomes herself a parent and passes on through her germ 
~ plaam to her children an inheritance which links her, through them, with the 
future as through her parents she has been linked with the past. Therofore, 
the child is linked with the racial past and later as an adult she will 
probably pass that inheritance on into the future. 
"Heredity provides for the essentials; and in proportion to the 
necessity or any structure or quality are its provisions grounded in 
heredity, and by that same token, in proportion to its lack of necessity, 
is it left to the individual to develop it in his lifetime. Thus he~rt, 
lungs, stomach, etc. are absolutely necessa~, and so they are provided 
for in the germ plasm and transmitted with great precision and certainty 
by heredityJ but the mood of an individual, optimistic or pessimistic, 
• his amiability or irascibleness, his general tendency to honesty or other-
wise, all these and many more qualities are not essential for the preserva-
tion of the life of the individual, nor do they add to the assurance of 
its transmittal to a future generationJ therefore they may well be left 
<) 
to the mercy of individual circumsh.nces. "'' 
And so the first stage in the life development or the child is 
the pre-natal or archaic period, when the fundamental basis and equipment 
of life are laid. Before birth the child leads a parasitic life depending 
entirely upon the mother for its needs. During this period the child 
becomes an integrated and functioning machine as far as its vegetative 
' 2 
White, !.{ental Hygiene of Qhildh.Q_Q£, p. 10. 
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and neurological mechanisms are concerned. The act of birth, which effects: 
a complete change from this state of existence, is a great psychic trauma 
, in the life history of the child, this experience holding emotional value 
~nich is not identical with that or any other child. The unconscious 
memories and impressions can be judged only in the light of the individual's 
own particular experiences and reactions. 
At birth the child enters into an entirely new world - one with 
more complete sense experience. It is necessary that avery organ begin to 
function immediately, and consequently the contact with this new world 
arouses either pain or pleasure feelings. This is of great importance in 
the emotional value to be derived, for by the process of training a co-
ordination into the various strivings is brought out of the anarchy between 
the pain-pleasure feelings. The instincts or original tendencies to 
respond in a definite way to definite stimuli the sum or which are called 
behavior reveal themselves at the time or birth and continua throughout 
the lifo or the individual. These have been classified in a number or 
different ways by psychologists. Of "simple instincts" McDougall names 
the following1 flight, pugnacity, repulsion, curiosity, self-assertion, 
submission, parental instinct, reproduction, feeding, gregariousness, 
2a 
acquisition, construction. Freud says there is one primary instinct on 
which the rest are based - that or sex. Jung names two which he calls 
the self-preservative and the race-preservative instincts. watson denies · 
the term "instinct" but he does go so far as to recognize innate tendencies 
which are "unlearned activity systems." For the purpose of this study we 
shall bold to the theory that there are two fundamental tendencies to 
action which cannot be analysed any further under which the "simple 
2
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instincts" may be classified, namely, the self-preservative or ego-instinct 
and the race-preservative or sex-instinct. These are dynamic factors which 
drive the individual to act. They supply the motive power for behaviodand 
later formulate themselves into conduct. Thus, the child at birth cocas 
into the world endowed with these two characteristics which she will use 
during all the experiences that will come to her as she becomes a member 
of society. From the moment of birth she begins to receive impressions 
from the environment and from this time on the hereditary factors and the 
environmental factors are both a very real p~rt of her life. 
According to Freud the next stage is that of organ satisfaction. 
He holds that during this period the child goes through the period of dis-
coveryt or physical control and coordination with a corresponding growth 
of a sense of power in the use of organ satisfactions to control the en-
vironment. The Freudian interpretation of this stage is that there are 
three phases through which the child must pass - the oral, the anul and 
the genital, each possessing a pleasure sense that can be gratified. 3The 
infant explores each one separately and only later synthesizes and coordi-
nates them. These erogenous zones offer a source of joy and gratification 
for the young child and are a normal process of discovery of her own body 
and of the values to be attached to it. Although these bratifications 
are perfectly normal in early childhood, if they persist into adolescent 
and adult life it would indicate that these perversities or tendencies are 
due to an arrestation or fixation of emotional ton8s at earlier levels. 
The mechanisms at work here are a part of the process of development indi-
eating that the problem of growing up a free and properly socialized 
individual is one of gaining a right sense of value 
3
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~at each stage of the socializing process. 
The vital thing which the child gains in the experience of organ 
~ senaations.is a sense of power over them and through them in relationship to 
:herself and her surroundings. The unconscious control of the organs and the 
'areas concerned develops the ego and creates the individuality of the child, 
.giving a sense of security and growing sufficiency. The organization of 
the instinctive impulses into some pattern of habitual action influenced by 
: environmental experience of a restricted and protected kind are noteworthy 
features of this period of early childhood. 
"The essential problem is that of creating individual self con-
sciousness out of these very primitive elements. This gradual synthesis 
of the individu~l into a whole is the result of a process of repression 
which enables him to withdraw the sense of power contained in any erogenous 
zone or organ from the zone or organ involved and to concentrate it upon 
some other object outside himself." ~ 
'1'he chief social mechanism during this period is the slowly 
developing faculty of speech, by which the child is brought into relation 
' with her environment other than by physical contact. She is instructed 
what to do or what not to do, what to say and what not to say. It is here 
that the repressive element is developed and because of the social demands 
on the one hand and the personal considerations on the other, she displaces 
the energy she has been using in self gratification and transfers it to an 
~~ object outside the erogenous zone or organ. After this process has been 
begun the individual is making an adaptation to her situation. 
"Adaptation and repression are thus seen to be of one piece and 
are both of them perhaps the most important psychological mechanisms with 
, 
4
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which the developing cbild is furnished. They arise from very simple be-
ginnings such as commands in infancy, training schemes of one kind and 
another, habit formulations, and all the various types of instruction to 
which a small being from infancy up is exposed."' 5 
From this process of inhibiting the instinctive actions the child 
must pass to the stage of repressing certain ideas which are not in accord-
ance with society - anti-social in their effect. sne must go through a 
process of discovering her own relation to things, must learn to face the 
world or reality, to understand it, to conform to it, to control it. She 
must manage and control her instinctive dispositions. If the child is to 
proceed step by step in her development toward maturity she must neither 
deny the existence nor the expression of these instinctive tendencies. By 
means of controlling and redirecting them she may express them in socially 
acceptable ways. Therefore, we see that life itself demands that the young 
child in the opening years of her existence learn the art of conscious 
adaptation in an environment of ever-widening values. "Social existence 
depends almost exclusively upon the mechanism of repression. Without it 
there would be social chaosJ the individual would always be acting solely 
in the line of his own advantage and the group would eventually disappear, 
6 
as would the individual lacking the necessary support of others." 
Up to the time the child enters school her chief contacts have 
been those of her family for the cost part. When she goes to school and 
begins to make contacts with society she is Just at the period when she is 
occupied essentially with an ego consciousness that needs careful guiding. 
She is not yet a social creature ready to function in social relationships, 
for she must go through many more processes of adjustment and integration 
5
• Schwab and Veeder, ~ Adolescent, His Conflicts ~ ~scapes, P• 54. 6
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before she shall attain maturity. 
Thus the period that follows and that goes on to puberty is pri-
marily a period of ego satisfactions. It is therefore usually spoken or 
as the period or narcissism, the term doming from the Greek mythological 
personage, Narcissus, who cruelly repulsed the advances or the nymph Echo, 
and as a punishment was made to !all in love with his own image in a pool 
and pined away and died with longing for it. It is a time when self-love 
is at its highest point and when the forces or self-love and self-asser-
tion come in conflict with social customs and conventions creating or 
fixating reactions or shame, disgust, tear, anger and other behavior 
patterns containing basic moral and emotional elements. For this reason 
it is a period of great importance in the development or character and 
personality in the adolescent girl. The ego values must be developed, 
but they must not be allowed to go to the extent or fixating the libido 
upon this level. The girl wants attention and praise, for she is indeed 
in love with herself, and she uses every means possible to secure recog-
nition and approval. This desire to exalt the sal! has its place, but 
one or the greatest problems which the ~dolescent muat face is th~t or 
raising herself to the level which is above self - the social one. 
Wany girls never attain the higher stage of development, their libido 
being forever arrested at this lower level. 
I! the girl projects her love upon one or her own sex to such 
a degree that she seeks only the love and affection or this one person 
her life energies may be forever arrested. A distinctly homosexual 
attitude toward life particularly at this period is a dangerous one, for 
it does not permit the fuller development or the life energies or the 
Ul I F =a:-- tt' t•it·m·nwd • 
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girl. A great deal of the responsibility for such arrestation taking place 
must be laid upon the parents and the educational and social agencies th~t 
deal directly with the girl of this age. They must seek to lead her on to 
the period beyond, which, while difficult and exacting, if fully ~tt~ined, 
is the only way to self-~ealization and creative service. 
"Religious and moral and intellectual training, that, in its 
deliberate objective, stops short of pushing people out into the grand 
adventure of service is futile and alloys the pure gold or its trust with 
disastrous dross. True values, whether religious or personal, are service 
values. They do not utilize God and the world for self. They lose self, 
venturing even out over the horizon, in a self-contained, self-directed 
7 love of God and the world." 
As may be seen, the fourth stage which follows the narcissistic, 
is a social one. With the coming of later adolescence the girl is be-
coming aware of a fuller sex consciousness - indeed or the fuller impli-
cations or the sex drives in·:her life. Again this is a gradual develop-
mont from a lower level to a higher one. The importance or the transi-
tion to this level cannot be overemphasized, for it represents one or the 
underlying laws of all or life. Dr. Richmond says of this period of 
development, "The time has come for the girl's love-life to reach its 
fullest development, in the sense th~t her chief interest is no longer 
centered in herself or in those of her own sex but is directed outward 
toward the potential mate ••• Normally as she grows older, the heightened 
tension or early adolescence subsides, her fancies becomes less self-
centered, her ripening judgment and broadening interest make her less 
liable to emotional outbreaks and silly escapades ••• And so in the normal 
7
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healthy girl we muet expect an interest in the opposite sex to take prece-
' dance of everything else, whether she admits it or no. She may have many 
men friends or center her affection upon oneJ or she may set her mark high 
' and dream of an ideal mate, but always, consciously or unconsciously, the 
instinctive drive is there, coloring her thoughts, shaping her ambitions, 
prompting her actions, making of adolescence what it is." 8 
Though biologically and historically adolescence is the time for 
mating, the time when the girl is urged most strongly consciously or uncon-
sciously to submit herself to the service of the race, society has ordered 
th~t marriage be delayed. Although she is fully capable of carrying on her 
maternal function, circumstances demand that she find a wholesome outlet 
for the energy which she would naturally expend in sex activities. 
This conflict is a crucial stage in the development of the girl, 
for it is a time when the primary forces in her nature are battling for 
control. She must find some form of outlet, even though it be only a 
temporary one, for her life's energies are deman!ing expression in one 
way or another. She will find release for this lite energy through the 
process of sublimation if she is properly directed and guided. This is 
the process by which her instinctive drives will be diverted from their 
immediate aim into activities which, while socially acceptable, are also 
more or less adequate substitutions for the acts instinctively desired. 
Soce women find satisfaction as teachers, the relation of teacher and 
children being a substitution for the really desired relation of mother 
and child. others find it through social service activities, and so on. 
It the adolescent girl is successful in sublimating the drives 
of her being she will not allow either the ego instinct or the sex instinct 
8. Richmond, Ih! Adolescent Q!I!, P• 157ff. 
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to dominate the other, but will control them and redirect them in such a 
way as to develop her own womanly qualities along avenues in which love and ' 
self-sacrifice are the predominant motives. This will be preparing qer for 
the time when her real function as a woman may be carried to its fullest 
expression. 
Miss Blanchard speaks thus of the adolescent girl: "Only when 
she awakes to the fact that her role in the world order is as primeval and 
significant as man's; only when she solves the conflict within her soul by 
yieldin~ completely to her deepest emotional nature, will she achieve the 
proud position for which she has been longing, and find herself forming a 
part of the dual power which is needed for racial salvation, - a power in 
which the quick sympathy of woman supplements the slower intellectual guid-
ance of man. And it is only as she attains this position which is so 
entirely in harmony with her whole beigg, that the adolescent conflict, in 
the individual and in the race, will be finally and rightfully solved." 9 
9
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Part II 
THE PSYCHOLOGY OF ADOLESCENCE 
Chapter 5 
The Adolescent Conflict 
Psychology has shown us the existence or a vital force in the 
individual girl which is like a mighty current and sweeps her along with 
overwhelming power. With the coming or adolescence she is made conscious 
of it in its fullest strength. She is unduly sensitive to this strange 
power within her, for unto her is given the mission or transmitting it to 
succeeding generations. Within her being lie the potentialities for carry-
ing on that all important force, thus giving her an unconscious lire·or 
great significance. Benjamin Kidd recognizes this when he asserts that her 
high calling or motherhood has made or woman a being utterly unlike man, 
in that she is capable or rar greater sacrifice and altruism than he, has 
developed to a remarkable degree that ability to refuse present pleasures 
in the interest or future racial welfare, and has a measureless capacity 
1 
tor long-circuiting her emotions which it would be well for man to emulate. 
A careful study or this point or view leads one to the conclusion 
that woman may indeed become the living ambbdiment or the racial and the 
altruistic forms or the libido or life force. The life or the mature 
woman is essentially a life of service; she lives not for herself, but 
for the comfort ~nd welfare or her mate and children, or for the better-
ment or society through political, social or intellectual me~ns. Here 
she finds her greatest happiness. 
However, this giving or her life's energy in service for others 
l. Kidd, B enjamin, ~ Science of Power. Quoted by Blanchird, Tho Adolescent 
Girl, P• 34. 
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does not come without a struggle. This achievement involves a process - a 
process of which she is often times unconscious, but nevertheless one which 
' ' 
is a very real part o~her life. Step by step she must attain higher leveh 
of achielement, but only in so far as she has successfully met each problem 
and each period of adjustment does she come to a full integration of the 
powers characteristic of her sex. 
Let us consider moro closely the two instinctive drives within 
each individual girl. From the very first hours or her birth the instinct 
of self-preservation manifests itself in the efforts or the child to control 
the conditions and persons about her. The first cry of pain is soon 
attended to by the nurse or the mother, as are the succeeding feelings or 
discomfort which are called to the attention of these persons by a similar : 
method. A pleasurable reeling follows the relieving or the cause for pain. 
-- --· ·-··. 
As the child grows older she begins the process of trying to shape the 
environment to suit her own purpose. 
This egoistic tendency to doDinate and control a situation shows 
up in the behavior of the growing child time and time again. It may be 
a constructive force or a destructive force, the degree to which either 
comes about depending to a great extent on the early training by the 
parents and the means of inhibition which the child develops. During her 
early years she is encouraged to develop herself and she receives praise 
and approval for every deed well done or every accomplishment for which 
she may be given credit. Particularly during the narcissistic stage or 
development does she exhibit this instinctive love of self, this love of 
her own qualities. 
• 
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On the other hand there are many girls who, because of some 
defect feel themselves inferior in the struggle to get on, and with them 
the instinct for dominance endeavors to make up for this feeling of in-
feriority. Adler has formulated his theory of the will to power on the 
basis or this tendency in human nature. He holds that if there is either 
a physiological defect or a psychic defect the individual seeks to com-
pensate by a striving for power in the hope or convincing himself that 
this fear is groundless. The following case will show some of the 
mechanisms which are used in this will to powera 
Uiss Grey was an attractive girl of twenty. The focal point of her 
complex was a negligible facial disfigurecent in the shape of a peculiar 
birthmark. A deeper organic weakness or the alimentary tract was the 
fundamental cause of her feeling or inferiority and compensating will to 
power, and the birthmark was merely the conscious symbol or her complex. 
Her mother's unwise treatment fostered Uiss Grey's feeling of inferiority, 
tor she was always comparing the dress, manners, and personality of her ' 
daughter unfavorably with those of her older sister. 
The psychic compensation for the feeling or inferiority was an inor-
dinate craving for admiration and attention, which was gratified by 
fantasies when denied legitimate satisfaction. A strange malady was 
developed which brought her to the notice or leading specialists, unavail-
ingly for its cure, but in a way to gratify the longing to be the center , 
of attention. Girl friends were pictured as having desperate "crushesV · 
or as consumed with jealousy of her superior attractions. Every man who 
offered any attention was conceived to be madly in love, and filled with 
despair because or the coquettish treatment to which he was subjected. 
Indeed, every act became a direct outcome or the lust for domination. 
At length the power complex assumed an almost tragic aspect, causing 
a rupture with Uiss Grey's most intimate friend because she had consoled 
a cast-off lover or Uiss Grey's. Previously, the adoration of this girl 
friend had been very comforting, but as Yiss Grey saw one iota of her 
power abate, she employed every artifice she could to wreak vengeance 
upon her erstwhile chum. Failing in this, she left college to enter a 
private school, and finally round a better way to satisfy her longing 
for power through her literary efforts, which received recognition in the 
new environment. 
It is to be admitted at the outset that Ulss Grey is extremely 
neurotic, yet in the final analysis her motivation is no different from 
that which actuates the normal, healthy adolescent. It i~erely so 
intensified in her that it is readily distinguishable from the2complcx or interacting forces which shape the course or human destiny. 
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I~.direct opposition to this Adlerian will to power which would 
i interpret the longings of adolescence as the yearning for fuller self-
~, expression we find Freud declaring that the crux of the matter is the 
struggle to release the racial impulses from their infantile fixations,in 
order to transfer them to a more socialized goal. He holds that the erotic 
life of the individual begins with the beginning of life and the early years 
of the child's life have a great deal to do with the manner in which the 
adolescent crisis is met. This sexual impulse has been an unconscious 
process, the child developing her ego instincts to a marked degree up to 
the period of puberty. With the onset of pubescence, and the beginning of 
menstruation the girl is made conscious of many new factors in her life. 
"With the influx of sexual impulses into her soul, the adolescent girl 
enters upon a period of intense mental conflict, for these new motives have 
been utterly foreign to all her previous experience, and not without a 
struggle to retain their old supremacy do the egocentric tendencies give 
way to the altruistic feelings and emotions."
3 
During the process or the maturing of the sex instinct Freud 
holds that the girl unconsciously holds her father to be the ideal man and · 
that her choice of a husb~nd is determined by this father complex and that 
she must transfer her libido to a man who possesses striking resemblances 
to him. This feeling may even develop into an ambivalent form or the 
Oedipus complex in which she replaces love with hate. And so Freud holds 
that the driving force for all of the adolescent girl's conduct is that 
or sex. 
However, the girl has a far deeper problem to solve if she is 
J. Blaneh~rd, page 87. 
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going to make her life adjustments in such a way as fully to adapt and to 
integrate herself on the highest levels of which she is capable. It is 
not the struggle of the sexual instincts and outer repressive forces, nor 
even the will to power for expression, but rather as Jung ha:J -indicated,,~ 
the conflict between these two motives which is the real basis of the 
conflict in the adolescent girl. 
4 As has been pointed out Jung goes 
beyond Freud's conception of the basis for neurosis as being primarily 
a maladjustment of the sex lite. Jung holds the view that we must look 
into the nature of the life or the person as a whole, that we may under-
stand the basis for the conflicts between the ego instinct and the sex 
instinct. In other words, the full development of personality comes out 
or a satisfactory and successful solving or the conflict between the 
self-preservative and the race-preservative instincts. 
White, in his Mechanisms of Character [ormation has pointed 
out the psychological importance or the conflict in the effort to trans-
fer the libido to a higher level. "Conflict is the tool which energy 
uses to pry itself loose from old moorings and gain expression at a 
higher level. It is the expression of energy in the throes or creation -
creative energy - libido.!. When a man's hunger is satisfied, then the 
man is free from conflict at that levol, the libido is tree to tran•fer 
the field or battle to a higher levelJ he can now use his energies in 
writing a poem, performing a surgical operation, organising a social 
not 
campaign. Conflict has/been done a~y with as such, it has only been 
raised to a higher level, and this is a movement in the direction both 
or integration and adjustment."5 
See~· P• 16 
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The conflict is a force which is a very real !actor in the life 
of the adolescent girl, whether it be conscious or unconscious. 'J:he racial 
instincts, are, in the natural course or events, the paramount influences 
of the girl's innermost being; on the other hand, the egoistic forces aro 
so powerful during the early years or childhood that they become deeply 
entrenched in her soul so that when the stronger sexual impulses manifest 
themselves there is an inevitable struggle before the egoistic tendencies . 
can be successfully harmonized with the deeper motives. 
Owen Johnson, in the preface to his novel !h! Salamander, has 
very well characterized the adolescent girl o! today who is caught in 
this conflict between the two forces which influence her life. 
"She comas roaming !rom somewhere out of the immense reaches of the 
nation, revolting against the commonpl~ceness o! an inherited narrowness, 
passionately adventurous, eager and unafraid, neither conscious or what 
she seeks, nor sure what !orcas impel or check her ••• New ideas are stir-
ring within her, logical revolts, - equality or burden with men, equality 
ot opportunity and o! pleasure. She is sure o! one life only, and that 
one she passionately desires. She wants to live life at its fullest, now, 
in the glory o~her youth. She wants to breathe, not to stifle. She wants 
adventure. Shd wants excitement and mystery. She wants to see, to know,. 
to experience ••• 
"But always, back of the passionate revolt against the commonplace, 
back of all the defiantly proclaimed scorn or conventions, there are the 
hushed echoes of the retreating first generation, there are the old 
memories, whispers o! childhood faith, hesitations and doubts that return 
and return, and these quiet, suspended sounds make her turn aside, make 
o! her a being constantly at war with heroelr ••• We see clearly two 
generations ••• The third, that coming generation, in which woman will 
count for so much, where for the first time she will construct and order, 
where will it go. Will those who have been salamanders to-day, turned 
mothers to-morrow, still teach what they have proclaimed, that what is 
wrong for the woman is wrong !or the man, and that if man m~y experience, 
woman may explore1"5 · 
Psychoanalysts have been very instrumental in helping to see 
more clearly the nature o! the adolescent conflict, and the following 
case is cited to show something or the nature or the instinctive drives 
s. 
Johnson, Owen. The Salamander, The Preface. Recorded in Blanch~rd, 
The Adolescent Girl, P• 110 
' 
• 
• 
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with which adolescent girls have to deal before coming to a wholesome solu-
tion of their conflicts. In this case the conflict was prolonged to a 
great extent, but some of the p~chological mechanisms which are at work 
are indicative of the struggle bet~en the will to power and the sexual 
instincts. 
"In Uiss X the ruling motive ot her conscious life, the will to power, 
was expressed through an insistence upon the equality of woman with man, 
and a passionate rebellion against wifehood and motherhood as wrecking a 
career. It developed that this "masculine protest" compensated for a 
feeling of inferiority which had its organic basis in an infantile disease 
or the kidneys, although the physical ~toms of the childhood trouble had 
disappeared entirely. Nevertheless, she had retained an oversensitive ner-
vous .ystem, so that praise and blame reacted on her whole makeup, both 
mentally and physically; while her resistance to disease was not always as 
good as it should have been. This feeling of inferiority had been increased 
at adolescence by her rebellion against the menstrual function, a rebellion 
which was tied up with the erroneous ideas of sex relationships which she 
had gathered from her mother who represented woman as the sufferer at the 
hands ot the brutal male. At the same time, there was established a sanae 
of aocial inferiority to accompany the biological one, for she had found 
herself possessed of an exceedingly plain face and figure, as kindly rela-
tives never failed to point out, and her awkwardness was emphasized by the 
conservative styles imposed by her mother. 
Uiss X's attitude toward men was a strange mixture or fascination and 
aversion, a reproduction of her feelings for her father, which had been 
strongly ambivalent. As a child, she had loved him as the donor of toys, 
but after his death she had come to hate him as she grew older and realized 
the suffering he had caused her mother. Her mother encouraged this attitude. 
The daughter extended the family situation to the social situation, and 
saw in man only a tyrant who used woman to satisfy his own passions, at 
the same time refusing her freedom for individual development. In spite 
of this hostility, Miss X could not conquer a certain unconscious attraction 
to the other sex, and to reassure herself was forced to double her pro-
testations or aversion. 
At the age or 21 Uiss X learned for the first time the definite facts 
ot sexual intercourse, and at the same time became conscious of her own 
sexual longing through erotic dreams. Indignant that she had so long been 
made tho victim of the tradition of womanly ignorance, she now extended 
the tJranny of man to the ethical realm, and averred that he had set up a 
double moral standard solely for his own convenience, and with utter dis-
regard of feminine happiness. Hence she rormul~ted the doctrine, in imita-
tion of Ellis, Forel and Jonos, that marriage was a mere convention, and 
love was the only true sanction for oex relationships. 
A second unconscious motivation for the acceptance of this doctrine 
of economic independence and disregard for conventional standards, was the 
fixation of her awakened libido upon a man whom she knew was not in an 
d""iS w, 
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economic position for marriage, although she felt that he was attracted to 
her. The influence of this motive was apparent in the fact that she always 
sought to express her views in his presence, and was quite provoked when he 
attempted to controvert them. It was at the critical moment when she had 
all the adolescent passion to prove her beliefs that another man came into 
the case. 
The second man was much younger than Miss X, but encouraged all her 
views, and gave her the unstinted praise which she had been denied in her 
, home life. He appeared as the ideal and the hero of her dreams of a lover, 
one who should have the same moral code for one sex aa the other, and who 
should love as deeply outside the marriage bond as inside it. The proposal 
of a secret liaison troubled her, however, for all her ·dre:Lms of unconven-
tionality had involved open defiance of traditions, and had given her an 
anticipatory thrill of power as she felt herself not only able to think 
~nhampered by convention, but capable of forcing society to admit the 
correctness of her views by the illuminating guidance of her example. 
Fortunately for Miss x, circumstances separated her for a time from 
her lover, and without his support the old feeling of inferiority returned, 
and she began to doubt her ability to cope with society once she had defi~; 
nitely entered upon an unconventional relationship. Yet her work ho longer 
satisfied her, for all her dreams of a career had been swept away in the 
tide of her awakened love-life, and she cared to live only for her lover. 
There followed six months of mental conflict, with only one desire 
paramount, - the longing to escape the necessity of a decision in suicide. 
It was the old introversion of the will to live, or life force. Finding 
'he stern realities of life too hard to grapple with, Miss X lonr,ed to 
approximate the peace of the maternal Tomb in death. The one conviction 
which aided her to resist this abnor~~ impuloe was a sense of duty to her 
mother. Then a trivial incident ~1ggested that she might have been mis-
taken in her lover's affection. Instantly the old feeling of in~eriority 
and the ambivalent attitude toward men returned. Hate triumphed over love 
momentarily, and there came an overwhelming deaire to hurt her lover and 
thus satisfy her thirst for power. 
In order to accomplish both purposes, Miss X now announced her inten-
tion or marrying another man who had come into her life, and actually 
attempted to resign heraelf to the loss of her work and the idea of home 
life. But a sli~ht humiliation, fancied or real, at the bands of the 
second lover, roused the old ambivalence, and terminated the second affair. 
Although by this time ~•• X was convinced that she had been mist~ken 
about the first lover, and her love for him had returned, the fear of a 
rebuff (the inferiodty motive again) restrained her from making any advan-
ces toward a reconciliation. There became necessary the finding of some 
means of sublimation for her sexual nature, and at last Hiss X chanced 
upon the compromise which served to solve the long conflict between that 
motive and the will to power. Long since, the genetic Weltanschauung had 
become a spur to her imagination, but now she came to feel it as a real 
religious emotion, to feel herself one with the hucan race, and to l~t her 
love flow out to them instead or focusing it bn one person. And in the~ 
reeling that she was only a tiny part or that whole, organic unity, the 
sense of her own imperfections became less oppressive. In creative 
artistic work she found once core the satisfaction of the creative emotion 
• 
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which gives the intoxicating sense of power that the mystics of old felt ~ 
in their ecstasies, and at the same time, the work became a sublimated out-' 
let for her sexual energy, now turned into proper channels to emerge as a 
highly socialized product." 6 
Although Miss X was not able to make a satisfactory heterosexual 
adjustment she did succeed in making a wholesome adaptation to her life 
situation so that her talents yielded social value. An undue prolongation 
of the mental struggle such as was seen in this case indicates that the 
power motive is a pathological phenomenon in the psychic life of the girl 
when carried to such an extreme. 
Thus it may be seen that the crucial and vital factor in the 
personality development of the adolescent girl is the kind of emotional 
values which she attaches to, or is allowed to attach to, the experiences 
she must undergo in the process of growing up. The fundamental things are 
first, that she gain progressively and steadily a sense of security'and 
well-being from contact with outer reality ( satisfying and constructive 
ego values), and second, that the fullest expression of herself be found 
through satiafying and constructive outlets for her love life and its 
reciprocation for herself. 
Hence, the significant point in the integration of the girl's 
personality is that the wholesome solution of the adolescent conflict ~nd 
the fullest development of her character is impossible unless she have 
some basis for building up ideals a~d concepts of value of some kind which 
can be taken as objective points. The development of personality itself 
involvos the adoption of ideals, the acquiring of attitudes of reverence 
for truth, righteousness, character, appreciation of beauty, and the like, 
in order to make possible her own further personal development. Without 
these ideals the threads of instinct and impulse will be tangled, and 
"~---~-~--~ ---~, -"- ~- -·--·- -- ··~ -~-·" -"'-~-·-·--~-~- ~-·-····---·--- 'NOoO ...... o"'""-,........ 6
• Blanchard, The Adolescent Q!r!, p. 99. 
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life will be at cross-purposes. The conflicts of the girl's life will rem3in 
unsolved unless she finds some degree of consistency and unity in her action. 
While the growing girl has been experiencing in her life the 
maturing or the emotional responses she has also been acquiring more thought 
capacities, a more intelligent use or her rational faculties, a keener 
appreciation and interpretation of her life experiences and of the world in , 
which she is living. Efficiency in meeting the problems of her life depends 
on the way in which she organizes the basic processes of her nature around 
a worthy purpose. A satisfactory solution of her conflicts can never be 
achieved so long as there is inner strife between the various impulses 
and desires to which the instincts give rise. Inner unity can be gained 
only when all of these are interpreted by reference to a single system of 
purposes. 
If a unitary personality is to be achieved, the various longings 
' and desires must be brought into one system within which the impulses may 
be harmonised, each duly subordinated to the higher integration of which 
it becomes a me~ber. This higher integration comes about by the develop-
ment or a master purpose which dominates the T-hole system of sentiments, 
subordinating all other impulses to its own. Thus purpose develops out 
of the girl's e~otional and rational nature for it is onl7 as ideals of 
duty, service, virtue, success, happiness, character, and all other worthy 
ains are organized into a cons:stent wholethat life runs smoothly and 
efficiently • 
And so, looking at the adolescent girl and the problems ~·:hich 
she must face, "the ide!l.b is the most potent factor in the determination 
of character and conduct, for the ideal alone is able tos tirnulate the 
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will and so to organize all the instincts into one harmonious whole. Without 
it the individual is left to the chaotic influences of the conflicting 
instincts; with it the personality is welded together towards one common 
purpose. The Ideal is that, the attainment of which produces completeness 
and self-realization. It is at once that which dttermines the direction 
and character of activities." 7 
Looking at the girl's life from the dynamic point of view- and 
her life is indeed dynamic, not static - the ideal, in addition to the 
hereditary instincts and the environcental influences gives a sense of 
direction so that the whole character of activity is changed from behavior 
into conduct, from ends into purposes. And so, normal ego and love values 
should grow together and be built up from the beginning of the girl's 
life experience. Every instinctive action leads to some result and some 
end, and when the girl has had in her experience the material out of which 
worthy ideals ~d P?rposos may be built she will be able to face the 
conflicts at adolescence, not afraid of life and its urges, but confident 
' that she can master them and control them toward their most noble ex-
pression. "Conduct is the end aesult of the whole complex of mechanisms 
and resulting compromises and its efficiencv is a function of their 
integrity." 8 
a. White, Uochanisrns of Character Fo~tion, P• 25. 
7. 
Hadfield, Psychologl ~ Morals, P• 109. 
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Part II 
THE PSYCHOLOGY OF ADOLESCENCE 
Chapter 6 
Frustrations of Fundamental Urges 
Modern psychology is throwing so much light upon human behavior 
that we are beginning to see that the fundamental urges in human life may 
take either constructive or destructive channels. The driving force is 
essentially the same, but the direction is different. Therefore, we should 
take into consideration the teaching of Spinoza, "Neither condemn nor 
ridicule, but try to understand." 
Following out this admonition Dr. William Healy has revealed 
many astonishing facts regarding the cause and cure of :dsconduct among 
children. He has shown the relation between mental conflict and misconduct 
and the possibility of cure by the freeing of blocked emotion.1 Human 
beings show infinite variety of expression and they may change from time 
to time according to influence and environment. The sublimation of the 
life energy or libido can take many different forms, for it ma7 be mani-
fested physically, psychically, socially or spiritually. Dr. Healy's 
findings in connection with his work in child guidance show that the 
results of any conflict depend on previous environment, training, 
characteristics, interests and ideals. "Freud says that if two little 
girls, one the daughter of intellectual parents, the other the child of 
the janitor, should have some sex experience, the former might later 
suffer neurosis while the latter would probably be unharmed. Cases of 
disease and delinquency show the persistence of the association of idea, 
l. Healy, wm., Mental Conflicts and Uisconduct, p. 15 ff. 
the strange continuance of symptoos fixed as conditioned reflexes which 
hamper a human being !or years.· Recent study of pre-delinquent groups 
has revealed children 'with normal or even superior native endowment who 
are prevented from showing their ability by !actors acting upon their 
feelings.• These illustrate the dangers of af!ectional wound,- the 
sensitivity or personality to emotional shock. A conflict may make or 
break an individual." 2 
We are aware that certain influences have been at work through-
out the life of every girl and that these are partly inborn, representing 
the original nature of human life, the so-called instincts and partly the 
influences of the social environment. Why one girl responds to the call 
of home, regular work and "duty" and another responds to the call of the 
unconventional and bizarre are not different problems, but only aspects 
of the same general problem. The bases of hucan behavior are one and the 
same, for inherent in every woman is the conflict between the ego instinct 
and the sex instinct. The fundamental function or woman being mother-
hood, this with its secondary manifestations explains much of her behavior. 
When the fundamental urges are frustrated the libido is blocked and the 
development of the personality is arrested at one of the lower levels. 
In his book, !!!! Unadjusted Q!r!,Thomas has made a further 
classification of the forces in hucnn life which impel to action, namely 
the wishes. From the social-psychological point of view the growing-up 
process consists in bringing the instinctive tendencies into line with 
the mode of reaction which society has ~rked out. In this process each 
individual exhibits certain fundamental wishes which call for satisfaction. 
2. Th 
omas, !h! UnadJusted Q!r!, p. xiv or the foreword by Ethel s. Dummer 
-46-
"The human wishes have a great variety or concrete forms but are 
capable of the following general classificationr (1) the desire for new 
experience, (2) the desire for security, (3) the desire for response, 
(4) the desire for recognition." 3 
When parents have not given a child the normal security and 
affection which are so necessary in her life, there is developed an undue 
sense of fear and insecurity which often haunts her day and night. If 
the child is being "used" by either parent to satisfy his own emotional 
cravings the inevitable result is that the child will not be allowed to 
develop freely into a normal young woman. The conflicts which will come 
in her life will be of tremendous force because or the weight of the 
parental difficulties. Let us look at the case ot Vivian as recorded 
by Dr. Uiriam Van Waters in her book, ~ in Sonflict. 
"Vivi~s thirteen years old. She was an attractive girl with 
average intelligence. When brought before the Juvenile Court she had 
been riding in automobiles with men late at night, and occassionally 
drinking liquor. Her real dit!iculty, however, was ungovernable temper. 
She had been a child prodigy, dancing on the professional stage tor 
seven or eight years previous. Although attractive to men and prematurely 
exposed to masculine attention, she had never yielded to a lover. Once, 
before going on with her act she had fancied some older girl was to be 
preferred in the scene, and she attacked this girl, and set tire to the 
wings of the theater. On being placed in a private school by her mother, 
she tried to burn it down. When expelled, she went to live in a hotel 
room with her motherr so frequent were tantrums, screaming, tearing of 
clothes, smashing furniture, that her mother was asked by landlords and 
police to move from place to place. 
Her parents were divorced. Her father was a cruel, domineering man, 
her mother of cold temperament, devoted to finery, to pleasures of living 
in comfortable surroundings. Vivian had never known family affection, or 
normal play. Her possession of physical charm had been used by her 
mother, first to gain admiration and pleasure for herself in "owning 
such an attractive daughter," later to earn a living tor both on the 
professional stage. 
Vivian's temper tantrums after two years of treatment in a private 
school (where the routine is simple and the muscular outlets vigorous) 
have almost disappeared, and with them all desire for excitements or the 
Thomas, ~ Unadjusted Q!r!, p. 4. 
• 
• 
i theater, which, to tell the truth, never appealed to her. She is content to 
) romp and study like any youngster of fifteen. In Vivian's case there was 
i struggle to win her mother's interest and affection. When her mind was 
! turned from this hopeless task to a more possible goal of succeeding in ~ 
:atmosphere or healthy, country school life, her behavior became no~." 
In some girls the awakening of love and its fixation on an object 
1 is slow or incomplete. The fundamental wishes for recognition and response 
have become frustrated and consequently we find such cases as tho following , 
~ 
where the girl is very unresponsive save tor anything but herself. Her at- I 
" faction is turned inward, and she is the type called narcissistic. 
"I have a sister of sixteen, very beautiful and proud of herself. She 
is of the type who caro only for themselves. She would drown her parents, 
brothers and sisters in a sp~on of water if she could only gain something 
by it, and without suffering the slightest remorse. Besides, she is very 
obstinate and must have her own way regardless of anything ••• But my father 
and mother and the rest of the family wished her to possess the ordinary 
school education, so that her ignorance might not be an impediment in her 
future life, so we put our efforts together and sent her to business school, 
1 and thank God she managed somehow to finish the course. 
"Well, she is now working tor the p~st six months. She has a very good 
' position with a large firm and earns $20 a week. Out of this, mother doe• 
1 not get even a cent, though she sleeps and boards at home. Uoreover, she 
borrows money from mother whenever she can but she never repays it. As if 
this were not enough trouble, she acts very improperly toward the whole 
family. She possesses absolutely no sense of shame nor sense of pity and 
beh~ves like a wild person to everyone in the house; she scbld! and shouts 
and is especially cruel to our younger sisters and brothers." 
One of the most common perversions or the libido among adolescent 
girls is the fixation of the affections on members of the same sex, and 
~bsolute indifference or even aversion to male companionship. Ordinarily 
this fixation is on a high and noble plane and is one step in the girl's 
norcal development. In extreme pathologies} cases, the tendency may involve 
gross physical manifestations, and be distinctly homosexual in nature. The 
difficulty with such relationships lies in the fact that it prevents an 
ultimate transference or the love life to a heterosexual plane. Uiss 
Blanchard relates the story or a personal friend who had a case or what 
• 
• 
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might be called spiritualized homosexuality. "She had a positive aversion 
to men, so th~t she would not even accept invitations to dances or other 
social functions, preferring to remain at home when a male escort was the 
only altern~tive. She was in the habit of developing violent crushes on 
other girls, and during the most ardent part or the friendships would be 
consumed with jealousy of their girl friends, although she never objected 
to their receiving attention from men. Doubtless the basis or her aversion 
to men was the utter ignorance she had of all sexual matters, the repression 
of her erotic nature being the most complete I have ever seen in a girl who 
shows overy evid~nce or possessing a potential capacity for passion. She 
is now twenty-two years old, howevor, and this passion is still latent, 
while she shows no curiosity in regard to the sexual life. She admits that 
at this one point her mother has failed her, and says th~t as a result of 
the vagueness of her knowledge, she is very nervous when with men, and fears 
to have anything to do with them." 6 . 
Dr. Richmond says or the homosexual woman, "She is the victim 
of a defective emotional development; for some reason she has failed to 
pass through the homosexual stage and to develop the interests and make 
the adjustments essential to normal adult lifeJ no matter how brilliant 
or talented she may be or wh~t her intellectual accomplishments, her 
emotional life is childish and immature."7" 
Another situation that brings about a frustration of the funda-
. 
mental urges or wishes in the adolescent girl is when she has built up 
a rather image which greatly influences her choices or a life companion. 
In regard to this relationship Urs. Wickes has said, "As a normal basis 
for her own love life the girl must have a real and satisfactory rela-
tionship with her rather. The first element or this is the motm r's 
own influence upon th9 unconscious or the child especially where there 
is strong love between them. The father's own attitude furnishes a 
pattern or What she desires or repudiates in men. If he is too fond, 
and lavishes upon the child the love that should ~ormally go into his 
~rriage relation, there is d~nger t~~t the d~ughter will find herself 
unable to break that bond. She then goes through life looking for some 
6
• Blanchard, p. 171 
7
• Richmond, The Adolescent Q!!!, P• 127 • 
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one who will be as good to her as her father was, some one who will con-
tinue for her this father image. She may find all that she wants in the 
father and fail to marry, or if she does marry she will expect her bus-
band to treat her as a beloved daughter rather than as a wife and comrade. 
"A young girl came to me because of a nervous condition which followed 
the breaking of her engagement. When the time for marriage approached she 
had been seized with apprehension and had waked in the night sick and 
trembling. She felt sure that she was not strong enough to marry. In the 
first interview abe used the wordss •If only be were more like ~ father 
I don't think I would be so afraid.' 
Here was the key to the situation. She was her father's favorite. 
Even as a child she had gone to him with all her small troubles. The words 
which she used in describing their present relation were significant. 'He 
always comes in and kisses me every night just as he did when I was a little 
girl, and he is always doing lovely little thines to surprise me." She 
was frightened for rear her love for her fiance might be only sexual 
attraction since she was conscious or such desires when with him. This, to 
her mind, precluded the idea that she might fear the marri~ge relation. 
Instead she had decided that her unconscious was trying to tell her that 
her love was mere sexuality and wrong. Her dreams showed this fear to be 
made up of two elements, the fear of sexuality not because it was wrong 
but because it symbolized an adult relationship, the responsibility of 
which she was unwilling to accept, and, deeper than this, a feeling of 
guilt that her sexuality should be given to any man but her father. This 
was deep buried in her unconscious and in uncovering it in many childish 
attitudes toward lite were revealed and had to be faced and also many 
things involved in the family situation. The father had never worked out 
his own marriage relation and in many ways was a disappointed man. He had 
looked to his daughter to compensate to him for all that he bad missed in 
his own love life and bad remained unconscious of all the undercurrents 
in his affection by persistently regarding her as a child. So strong were 
these ties in the unconscious that she felt her marriage to be a betrayal 
of her rather. In accepting her marriage she bad to put away childish 
things as represented by these early attitudes, and accept her life as a 
woman. Viewed in this way her acceptance or sexuality was not a concession 
to the lower nature of either herself or her lover but a step forward, a 
part of her initiation into life and rebirth from infantility into adult-
hood with its responsibilities."8• 
Wbero there has not been an opportunity for wholesome relation-
ships with the opposite sex and a normal outflow or the sexual impulses 
there are many different ways in which the frustration takes place. In 
the following case the desire !or response is connected with the concrete 
e. Wickes, ~ ~ ~ ~ Chil~, p. 104-105. 
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personality or Jesus. 
"Angela da Foligno says that Christ told her he loved her better than 
any woman in the vale of Spoleto. The words of this passage are fatuous 
almost beyond beliefs 'Then He began to say to me the words that follow, 
to provoke me to love Hims 'Oh my sweet daughter: Oh my daughter, my 
temple! Oh cy daughter, my delight! Love me, because thou art much loved 
by me.' And often did He say to met 'O my daughter, uy sweet Spouse!' 
And he added in an underbreath, 'I love thee more than any other woman in 
the valley of Spoleto.• To amuse and to delight Gertrude or Eisleben, He 
sang duets with her 'in a tender and harmonious voice.• The same saint 
: writes of their 'incredible intimacy. • and here, as in later passages of 
1 Angela da Foligno, the reader is revolted by their sensuality ••• In the 
:diary or Marie de !'Incarnation there is such an entry as 'entretien 
familiar avec J.-c.•; and during such interviews sh~ makes use of a sort 
of pious baby tf\lk, like a saintly Tillie Slowboy." 
On the other hand we find the desire for recognition an impor-
tant factor in the development of personality. A frustration of this 
desire brings about a constant turmoil within the individual in an effort 
to adjust to society. Dr. Healy reports the following case in this 
connection: 
"One of the most tragic lives we have ever known - now ended, and 
perhaps happily, with the death or the girl at twenty years or age - was 
that ensuing from unusually mixed parentage. An intelligent, English-
a~ aking Chinaman married an American woman of no mean ability. One of 
their children T.as a girl, who developed splendidly both physically and 
mentally. She was an exceptionally bright girl, who at fourteen had 
already commenced a delinquent career which only ended with her death. 
No doubt adolescent instability and temperament were largely at fault, 
and perhaps had she lived she eight have recovered herself ~orally. But 
beginning certainly as early as twelve years, she had been a victim of 
inner conflict concerning her parental relationships, particularly to 
this man who had bequeathed her his oriental features. The fact that 
she was different, so obviously different, from other girls attending 
' the public and private schools to which she went, and that there were 
cany little whisperings about her, served greatly to accentuate her 
inner distress. Her capabilities and ambitions were great, but how was 
she to satisfy them? As a catter or fact, neither the mother nor I 
could ever find out that any great social discomforts came to this girl; 
the struggle was all within. She behaved most extravagantly as a direct 
reaction to her own feelings, or the depth or which she had rarely given 
any intimation at home. With us she essayed to remember and to reveal 
all that had gone on in her mind for years backs How could her mother 
have married this man? Was she really this woman's child? To what 
could she attain with this sort or stigma upon her? Did she not properly 
9. Thomas, p. 30. 
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belong to a free-living stratum of society? 
This girl wandered and wavered. She tried religion, and she tried 
running away from home and living with other people; she assumed a Japanese 
alias and tried to make a new circle of acquaintances for herself •. She · 
knew of her father's dissolute habits; this knowledge she long kept to her-
self, but it, too, had its influence upon her. She was early immoral. Her 
life for the last five or six years oas one constant turmoil of repressed 
ideas and attempts at readjustment." lo 
It may well be seen that each individual girl may present a 
problem totally different from any other. It is for this reason that 
modern psychology has put so much emphasis upon the study of the indivnual 
as a person, because different combinations of influencing factors will 
produce different results although the driving force is the same. Despite 
the fact that the drives and libidinal urges may be used in constructive 
ways we have seen some of the thwartings and frustrations that may take 
place. Maladjustments may even take the form of pathological manifesta-
tiona such as hysteria, Dementia Praecox and manic depressive psychosis. 
Lucile Dooley gives an analysis of a case which, although diagnosed as 
manic depressive, at different times presented symptoms of these other 
maladies. 
"In October, 1916, there was brought to the hospital a young girl of 
eighteen, who exhibited all the symptoms of manic-depressive insanity, 
with its alternations of stages of excitement and melancholy. Later, she 
showed all the symptoms of hysteria, and finally sank into an infantile 
and passive state which could only be classified as dementia praecox. 
The past history of this girl had been one of dissapointments, both 
personally and socially. A father complex impelled her to try to identi-
fy herself with her mother, so that at twelve she had been possessed with 
an abnormal passion for her doll, and with an intense affection for the 
children of her neighborhood. 
This Oedipus complex was complicated by a pathological tendency to 
cling to the shel~er or her mother's care, to remain her baby, a tendency 
which was a direct result or a feeling or inferiority which made her feel 
unable to·· race the social situation unaided. The feeling or inferiority, 
which was biological in origin, as always, was intensified at the age or 
thirteen, when for the first time she learned a little of what it meant 
to be a woman. To the feeling or rebellion at her lot was added the 
10. 
Henly, ~1 Conflict~ Ylsconduct 1 p. 217. 
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feeling th~t she was abnormal, since the expected menstruation did not 
occur until throe years later when she was sixteen. The popularity of her 
younger sister increased her feeling of inferiority, but she compensated 
for hor sexual failings by leading her class in all her studies, although 
1 secretly resolved to be a wo~n fully and completely, if ever maturity 
should be vouchsafed to her. The feeling that she was a helpless victim 
of fate was now increased by the innocent contraction of a vonoreal dis-
e~se, and at last Bhe broke down, and was taken to the hospital in a state 
1 of mania the very fall she had expected to enter college. 
' The first regression of the libido was to a stage in which sho evinced 
the hysterical desire of attention, and was expressed in tearing up the 
blankets on her bed to obtain tho bright colored strips for ribbons; by 
the invention of all sorts of sy~bolic ganes which expressed the repressed 
fixation on the father; in dramatic representations and the creation of 
poems which embodied her erotic fantasies. Thon she sank to an infantile 
level, where she loved to be cozmandod, dramatized Hugo's The Orders of 
the King and fancied herself a prisoner in the Kaiser's palace. In this 
stage her father was no longer the ideal of her girlish heart, but the one 
who must be o~eyed, and as such was Tiriously'pictured as the Kaiser, king, 
Harry Thaw, villain in the play, etc. Narcissitic impulses also developed, 
and finally, sinking below the infantile to the pre-natal level of demen-
l tia pr~ecox in its lowest stages, she became not only auto-erotic, but a 
"s:nea.rer." 
The interesting pa.rt of this case, however, is the complete cure which 
the analysis effected. As the girl began to recover, she retraced all the · 
steps by which she had sunken to this lowest level. The first indication 
that she was coming up from the pre-natal plane was a desire to scrub the 
floor and walls of her room, which she had made utterly filthy in her 
archaic state. Then came a strange case of infantile foot-fetishisc, and 
finally the adolescent level of the hysteria was reached, which clung a 
long time with its color symbols and other delusions. Finally, she had 
retained or her ins~nity only one symptom, - a recurrent dream in which 
she was combing the snarls out or her hair. Whenever a lock was pulled 
out, it turned into a snake, which she burned. When the last lock was 
pulled out and burned, tho dream did not return again, and as her com-
plexes, - the abnorcal love of her father and hatred of her sister, -
had been scoothed out earlier in the treatnent, she became a norcrr 
adolescent, with no tendency to lapse into the old neuroticism." 
"Although the formal inception of these and similar neurotic 
afflictions takes place at pubescence, their roots extend far back into 
the childhood of the girl, and in cany instances the knowledge of a few 
psychological principles, and the exercise or a scall degree of foresight 
on the part or parents and teachers, ~uld serve to prevent them entirely. 
The tendencies at the bottom of the neuroses are in themselves normal and 
11
• Blanchard, P• 164. 
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wholesome, it is only the e~ggerated degree which they assume that makes 
them pathological in nature. Every adolescent girl possesses the same 
capacities for transformation of the sexual instinct into substantive 
channels, a power limited only by the degree of eroticism which is inherent 
in her organic structure and function. It depends only upon her nervous 
equipment, and moat of all upon the long series of external stimuli to 
which she has been subjected as to what form these vicaria shall take, and: 
12 
whether the conversion shall be to a higher or lower level." 
'Nhat sort of treatment should be used in cases where there has 
been a fr~stration or blocking of the life force? The main treatment must 
be with the child herself, because her personality has been warped by the : 
time puberty is reached. The seeds have been sown, and the fruits are be-
i 
ginning to show themselves. What can be done at this late date? The roots 
of the problem lie so deep that it is of little value to work in a super-
ficial manner. Parents and teachers of such children will have to work 
persistently at their problem, for the factors which have entered into the 
mala~justment did not take effect over night, nor can they be re6edied 
over night. They should remember how slow the process of development has 
been and how many influences have helped to ~ake the child what she is. 
The attitudes which have been foroed be they unconscious or conscious are 
of far greater importance than any immediate treatment that may be given. 
The behavior of the child is simply an indication of some underlying cause 
that is preventing a pro~er integration of the personality, and though it 
might be possible to change the beh~vior from un&acceptable to acceptable, 
the personality will remain disintegrated unless the causes of the devia- , 
tion are removed, and the child will be prevented from growing up 
12. Blanchard, P• 174. 
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emotionally. 
The English physician who has done such splendid work in connec-
tion with the Philadelphia Child Guidance Clinic has said regarding the 
treatment that should be used in such cases, "Treatment lies first in the 
sympathetic attempt to understand the child - to understand her whole 
background and the reasons for that background - and to supply the emo-
tional needs as they are revealed by this understanding. The adolescent 
girl needs understanding, and when she finds some one who can understand 
her, th~t person can guide her to achieve a full measure of maturity. The 
adolescent girl who has difficulty in the classroom, difficulty with her 
teacher, difficulty in her group relationships, difficulty with her parents, 
needs understanding rather than sentimental sympathy or correction, and it 
should be the duty of those who come in contact with adolescent girls -
parents, deans of girls in high schools or colleges, school counselors, 
teachers, school physicians, and the like - to attempt to attain a better 
understanding of the problems of adolescence in general and of the needs 
and backgrounds of adolescents, and to win the confidence of the girls 
with whom they are associated, particularly those who show mild personality 
deviations, so that problems can be dealt with as they arise, not senti-
13 
mentally or intuitively, but intelligently." 
From the cases studied it may be seen that the environmental 
factors which have a great influence on the adolescent girl and on the 
reaction which she makes are the family situation, the school situation 
and the method of acquiring sexual knowledge. From this point of view, 
the duty of the parent and the teacher becomes more clear. The former 
has the task of providing for the child and young girl a nornal horne life, 
13. Pearson, Gerald, "What the Ad 1 
_ _ o ascent Girl ~ in fuLc ~ 
Uental Hygiene, Dec. 1928. 
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one in which she will be allowed to become an individual on her own rights 
and in which frustrations of desires and urges will be guarded against so 
that she may realize the fullest development of her personality. The 
teacher has the task of inspiring the correct use of the creative forces 
within the girl by providing for interests, idealizations and sublimations 
to be used in the transforming of the life forces into the higher levels 
of experience which will make for the happiness of the individual and the 
welfare of the race. 
"In the final analysis the adolescent conflict is the crisis 
which makes or mars the future of the individual, not only in the matter 
of personal welfare, but also from the standpoint of social effieiency. 
It is the transmutation of the sexual energy into the righteous anger of 
the social reformer that makes the world continually a better place to 
dwell in; it is the thrill of beauty which is analogous to the ecstasy 
of the sex experience that has given us a civilization in which music, 
literature and art are the highest values; it is the conversion of the 
love of the mate into the love of truth and knowledge, the joy of creation 
on the intellectual as well as the biological plane, that has given us 
the great laws and principles of scientific discoveries; and it is the 
final spiritualization of the sexu~l impulse which has fashioned for us 
our great religious systems, our inspiring philosophies, and the high 
ideals which serve to turn the emotional energy to the sergice of those 
intellectual f:iculties with which it might otherwise spend its powers 
in hopeless conflict. 
If we regard the problem of the adolescent girl from this 
larger viewpoint, we see th~t it is not merely a ~tter or preventing 
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her loss of sane and healthy balance with which we are called upon to deal,, 
but a question of a make or break process, in which it is as deep a tragedy 
for hor to fall short of the ultimate goal of the maximum utilization of 
her energy on both the biological and social levels, as it is for her to 
sink into the depths of the neurosis, a fate worse only in degree, not 
14 in kind." 
14. Blanchlrd, p. 180. 
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Part III 
DYNAUIC FACTORS IN PERSONALITY DEVELOPMENT 
Chapter 7 
The Significance of the Home 
An English physician writing of the needs of the adolescent 
girl makes the statement, "Parents must understand not only the real 
needs of the child, but their own needs, and be able to satisfy them in 
a more wholesome manner than at tho child's expense." 
1 
During the course of our study we have sought to watch the 
unfolding life of'the girl as she has been called upon to adjust herself 
to new situations, solve new conflicts and integrate her life around 
higher ideals and purposes. We have learned that psychologically as well 
as physically she is the result of r~cial development. A great part of 
her life lies in the unconscious. She has potentialities bearing all the 
possibilities for good or evil, and her life develops from within as well 
as from without. When we realize tho significance of these facts the 
question immediately arises as to the place ~hich the home - the basic 
unit of all personal and social relationships has in the development of 
the child. What is the ideal parent-child relationship? 
For centuries this question has been answered in terms of re-
spect and obedience from the child for the parent. "Honor thy father and 
thy ~others th~t thy days may be long upon the land which the Lord thy 
God giveth thee" was tho advice to the Hebrew child. The ancient ).{exican 
said to his son, "Honor all persons, particularly thy parents to whom 
thou owest obedience, respect, and service." We find that honor and 
1• Gerald, H. J. Pearson, "'Nll'lt the Adolescent Girl Needs in Her Home," 
in Uental Hygiene, Jan. 1930, PP• 49-53. 
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obedience do not cease at maturity or marriage in the most important tradi-
tions of both Oriental and Occidental peoples, for here there must be due 
respect to one's elders and care of one's aged parents. 
During the long centuries which have intervened since the early 
such 
days of/injunctions regarding the parent-child relationship there has been 
a devoted loyalty and obedience and respect for parents in the average 
family. The young girl found it best to obey and respect the parent who 
could teach her all there was for a woman to know of domestic life, of 
childbearing and of caring for the various possible needs of her family. 
The question was seldom raised as to any other relationship but that of 
obedience and respect for one's elders. 
With the coming of mor~cornplex force of civilization children 
have long ceased to follow in the footsteps of their parents and to acquire 
their knowledge of living directly from them. The changes which~have 
brought about increased variety, and therefore greater possibility of 
choice among trades and vocations, shifting from the more simple farm or 
rural village life to that of the cooplex metropolis, formal education 
with which the parents are often times more or less unfamiliar because of 
different backgrounds and changing conditions, the age of invention which 
has revolutionized evory phase of life, the greater opportunities for 
travel and the broadening conception of the world - these are a few of 
the factors which havo made the relationship of parent and child a changed 
one. 
such factors have often made tho child feel superior to the 
parent in the knowledge of specific things as well as making her feel less 
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dependent on the parent for her knowledge of life. This situation has 
tended to bring about a degree of tr~nsference of the love and respect 
which the child ordinarily.places in the parents to the various people 
from whom she has obtained her knowledge of life and of specific things. 
Sidonia Gruenberg has said, "What makes the adolescent especially diffi-
cult for many parents is the fact that with the maturing of the children 
the family drama escapes beyond the walls of the home. On the one hand, 
the adolescent comes into contact with more and more adults, both 
directly and through his reading, the movies, and so on. He therefore 
tends to measure the home by now stand~rds, often to the disadvantage 
of the home; and this of oourse arouDes resentments on the part of the 
parents. On the other hand, he is also exposed ~ criticism from many 
directions, and thia reflects upon the home. The parents are naturally 
sensitive, and more than ever eager to correct shortcominga. To them 
this is the very last chance to complete the training, to~ perfect the 
2 
character, of their offspring." 
Dr. Thorn also says, "the parent who continues on the assucp-
tion th~t love, honor, respect, and obedience are his due, and are in-
herent in the parent-child relationship, can expect but little sympathy 
when his children have grown old enough to destroy this illusion for 
h . " 3 l.m. The adolescent girl may rospect an En:lish teacher for her 
greater knowledge of English and the Snglish language, a physical educa-
tion teacher for her skill in the use of her body, a neighbor for her 
superior tRste in clothes, while, at the sane ti~e, she ~y h~ve a most 
sincere ~nd appreciative reapect of what her parents h~vo accomplished 
2 Gruenberg, Sidonia, "Adolescence £!:.E :!J22 P1.rents' foint g.£ fu!.: 
Undorstandins the Child, Jan., 1333 
3. Thor.l, !Joughs, Nom.2.l I2.u.ih ani Its r;vcrvdrt:z: Probler.Js, p. 33'J. 
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with the resources and opportunities ~vailable to them, ~nd of the con-
tribution which they have !'llJlde to the welfare, enrichment and happiness 
of each other's lives and tho lives of all those with whom they have come 
in contact. 
A study of child life or of any phase of family life leads one 
to the realization of the fact that the home has cOme. to be 1 the center 
of conflicts and adjustments, many of which are inherent in the very 
I 
living together of grown and growing individuals. The child may have a 
great feeling of security in the home and have an appreciation of certain 
phases of her home life and yet the conflict of the older generation with 
the younger generation .is to be found in the family drama that accom-
panies the maturing process. Only recently have we come to a fuller 
realization of the nature of the conflict. Psychology has helped us to 
begin to distinguish the real issues and to have some knowledge of the 
atrocities whth have been cocmitted upon the growing person~lity under the 
disguise of "high ideals." Let us turn to a study of the developing 
child in her relationship to her family and to her homo. 
Until birth the child's body is actually part of the mother's. 
It is not until the umbilical cord is cut that this connection is severed 
and the child becomes a separate physical being. From the time of its 
conception the child is moving toward the attainment of an individual 
life. The psychic relationship remains at birth, but Vy a very gradual 
process of development the psyche is being prepared for separate indivi-
dual life. Consequently, in the same family, children born of the same 
parents, submitted to tho wa~e environment show from a very early age 
completely different type reactions. In spite of these n~rked differences 
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in type, each child is in his own way, strongly affected in development or 
retardation of growth by the attitudes of the parents and by the unconscious 
influences of the home. The first adaptations of the baby seem so simple 
that parents do not realize the great forces which are at work ~d which 
have such a great influence on the entire development of thedhild. 
Modern psychology has shown th~t there are tTo fundamental urges 
from birth to death which must be met by the developing child in the face 
of each new situation - the call of the new,and the pull backward toward 
the safety and security of the old. Progress and regression, rebirth and 
death are present from the earliest days, and are shown in the little acts 
, of the little child, the beh~vior reactions of the adolescent aB well as 
in the later acts of the adult. From this point of view the parental 
relationship resolves itself into one that sees no longer the events of 
childhood as over-small or over-great, but rather one th~t sees all phases 
of life as of equal importance. Parental love must be based on under-
standing both of tho needs of the child and of the hidden factors which 
may be having a gre~t influence on the unconscious life of the child. 
The child's life is like a developing plant toward its own form of maturity. 
If the plant is blighted during the unfolding process causing an unnatural 
condition it fails to reach the final stage of development. Just so with 
the little child's life. If a child fails to progress from an infantile 
adaptation to one better suited to a later period of growth, the blighting 
influence is at Tork. The life force within every child demands that it 
move, whether it be backward or forward, for it cannot remain static. 
This gives an opportunity for the parents to assist in the formation of 
a wise balance early in life, gu~rding against infantile regressive acts 
• 
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such as auto-erotic practices which in most cases are symptomatic of a 
deeper condition of retreat - one which the parents ought to investigate 
to discover just where the child is failing to meet tho world of reality. 
It is when the task of adjust~ent is too hard that there is a tendency 
to slip back into an easier ~y, a more babyish adaptation. The problem 
is pushed down into the unconscious, and much of the life energy is with-
drawn from use in the conscious life and becomes busy with regressive 
phantasies and the like, many of which are not understood by the child 
(and often not even by tho parents.) 
Ui ss Blanchar:i says, "The attitudes forced at this early stage 
of life become integral factors of the mature personality. The child who 
is subjected to many experiences th~t call out the fear responses develop 
a timid, fearful attitude toward the world. He comes into the possession 
of an inferiority complex, to use the psychoanalytic terminology, which 
dominates bis personality. The final result may be either of two types: 
the submissive retiring personality, ~hich is a direct expression of a 
feeling of inferiority, or the overaggressive, dominating personality, 
which is at bottom only an attempt to escape from inferiority feelings. 
through compensatory activities. There is, too, the possibility of a 
definitely pathologic~! personality development as a consequence of the 
feeling of inferiority. Here the individual escapes from the necessity 
of facing social situations by a retreat into a neurotic state of semi-
invalidism." 4 
There is a similar process at work in the daydreams of children. 
They go back to the phantasy form of thinking and repeat nany well-known 
patterns. Mrs. Wickes reports that one of the most cocmon ones among 
4
• Reuter 1.nd Runner, I!!.!!. [.'lmily, "Facily Life and the Development of 
Personality~ P• 325. 
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girls is tho Cinderella phantasy, the neglected and misunderstood little 
girl who is discovered by her fairy godmother and who has every wish im-
codiately fulfilled and all her virtues accepted. In the unconscious life 
of each girl lies an image of childhood as a protected, carefree time, a 
period when life m~kes no difficult demands. Thus the influence of the 
home, the way in which the growing-up problems are met, the beginning of 
the character forming processes, all indicate the values to be attached to 
the home as a vital factor in the development of the personality of the 
growing girl. 
Mrs. Wickes reports the following case which shows how a regres-
siva tendency was handled so that the mech~ism behind it might be directed 
in a constructive way. 
"A child was brought to me for thumb-sucking. The parents h:1d tried 
punishment, reward, tying up the thumbs, in the attempt to cure the iso-
lated symptom. The child was naturally brieht, but she had lived the most 
of her life in phantasy. She was fond of curling up in an attitude that 
resembled that of a child in the womb; then she would tuck her thumb into 
her mouth, and drift off into a world of daydreams. Here all was elaborate 
self-aggrandizement. She wove f3.ir.iy stories of lovely princesses to whom 
all things c~e as if by magic; she indulged in bombastic lies. The 
stories were evidently an expression of her unconscious wish to obtain 
everything without effort, an attempt to cover up a feeling of inferiority 
that intruded in spite of the dreams. We chose one of her own ~~ke-believe 
figures upon whom we could project the lies and the boastings. This per-
son could, we agree~, do alltthings that were not permissible to people 
in our real world. In so separating herself from the undesirable, she 
began to emerge as a distinct personality. We continued the fairy tales, 
differentiating them from child stories of real life. When we drained 
off the unreal by attaching it to the phantasy figure, the residue made 
up a very babyish little girl who was not willing to do her job of growing 
up like ordinary little girls. 
'Shen the phantasy identification was broken, she began to be herself 
and to take up her own little responsibilities. The new attitude was 
accepted, and the thumb-sucking stopped autom~tically. The story-making 
continued, but in the form of story-writing which required directed 
thought. In this way the imagination was not depreciated, but given a new 
value." 5 
As the child's kingdom increases through contqct with reality 
5
• Wickes, Francia, The~~ of Childhood, P• 57. 
(, 
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she is attacked by opposing forces from without as well as by the rebel-
lious instinctive urges within. In her attempts to hold her own in this 
strange new world that confronts her, she begins to have a feeling of 
self and of her own power. The coming of selfhood, the new sense of 
power may be used in meeting successfully the small experiences of her 
life if she feels within the parents a source of power which is urging 
her on toward her own natural development. The inner attitude of the 
parent is the determining factor in the child's effort to make higher 
and higher adjustments. 
"If we could once firmly grasp the fact that the child reacts 
far more to our inner attitudes and to the under-currents which are set 
in motion between his unconscious and our own, we should be relieved of 
the burden of our insincerities and the t~sk of playing a part. We 
should not have to pretend to virtues that were not ours, nor to per-
factions far beyond our reach. We could give to the child our own ideals 
and hero concepts, quite frankly ad~tting them to be ideals, not actual 
achievements. We would then be fellow wayfarers on the pathway of life, 
both on a voyage of discovery; we in possession of a few more charts of 
the country because of more experience and consciousness, but they with 
a longer road before, stretbhing out, we hope to a larger land. The child 
must have a god, a hero. He projects the need upon the par~nt or the 
teacher. If the adult is not worthy of his love, the child follows a 
false god." 6 
The moral ideals which are to be inculcated in the life of the 
child are unconscious factors which reflect themselves in tho everyday 
6
" Wickes, ~ ~ ~ 2! Childhood, p. 71 
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rel~tionships and contacts with her fellows, and during the early years of 
childhood the parents form the nucleus of the group to which she looks for 
guidance. Character formation is largely an indirect process, the child 
being unconscious of the upbuilding process which is going on in her life. 
Mrs. Cabot has characterized these influences for good moral character, 
"temptations to rightdoing". She says, "people we care about and who care 
7 for us are the first and greatest temptation to rightdoing." Love 
properly guided is a tremendous asset. When the child feels back of the 
personal love the parent's adherence to the higher guiding principle and 
the desire to help her to be true to that higher law, the force of loyalty 
and truth are enlisted on the side of obedience. Morality to the child 
should become a guiding force in her creatio~of value and she is en-
couraged by the examples before her if her parents have attained their 
own freedom. "Only the free individual who has found his own way of life 
can help others to freedom." 8 
The importance to be attached to this phase of family life may 
be seen in the following as recorded in Healy and Bronner's book, 1b! 
Structure !lll9, Ueaning of psycho9.na1ysiJ1. "Flugel makes much of a matter 
which comes frequently to the front in the ~odern child-guidance clinic. 
He says all sorts of considerations n~ke it clear that normal psychic 
development depends upon the gradual emergence from a condition of de-
pendence or parental authority. Failure in such a development will 
result in a relatively feeble adult personality. Uore dangers lie in 
the direction of too great rather than too little dependence on the 
efforts and guidance of the parents or their substitutes. However, too 
sudden or too complete revolt from parental gUidance and tradition 
7. Cabot, Ella Lyman, Temptations 12 Ribhtdoing, P• xvii 
8. Wickes, P• 14. 
' 
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may be productive of a bins against every kind of authotity and convention. 
A parent-fixation of the Oedipus type may make itself felt in an inability 
to direct love freely and fully upon any other person of the same sex as 
9 the loved parent~ 
It is not the words and the overt acts addressed to the child 
but rather the atmosphere of the home and the parents' adjustments to each 
other and to life w,ich have the grc~test effect on the personality dovel-
opment of the child. Every step !roo the beginning of ci1ildhood to tho 
end of life is_real and important. It is necessary for the child to walk 
without the mother's hand, to dress herself at the proper time, to feel 
tho reality of the love life of the hone, not simply as a preparation for 
life, but as an actua~oxperience of life. This oakes life a real and 
growing thing, unfolding from the beginning. The independence and love of 
later years have then a deeper reality and a surer foundation. 
The efficiency with which the adolescent meets her obligations 
and responsibilities, the wisdom which she displays in handling her free-
dom, ~nd the frankness with which she ~~ets life and her own problems 
are thus seen to depend to a verJ l~rge extent upon what she has acquired 
in the way of habits, mentql attitudes and personality traits. These are 
the tools with which she enters the adolescent period to make a place in 
the scheme of life. 
And so the young girl enters the adolescent period - that period 
which is filled with many needs for adjustment because it is that stage 
of life which is at the threshold of adulthood, and the next step means 
severing many of the family ties. It means the change from the status of 
dependence on the family to dependence upon oneself. The girl is called 
9. 
Healy, !h! Structure ~~eaning 2! Psychoanalysis, P• 361. 
• 
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upon to enter a new world, one in which she must make her way as an inde-
pendent person, must make·her place through her own efforts. The ease 
and certainty with which she accepts this new life depends on the measure 
of her degree of adulthood. 
Experiments have beon carried on in primitive lands by Miss 
Marg~ret Mead and Malinowski which have shown that where sexuality is 
accepted in a matter-of-fact manner, the physiological changes of puberty 
do not seem responsible for the instability of the adolescent, for such 
instability is not found in primitive girls. If this instability is not 
found in forms of primitive life it would lead us to the question as to 
what there is in the organization of our social life in which the girl 
lives which hinders her from a normal development. The fleeting years 
from childhood to adolescence come on parents so suddenly and often tir.es 
with so little prep~ration that they are not re~dy to accept their child-
ren as adults, even after they have reached a mature chronological age. 
Parents oft~n fear the girl's growing interest in boys and her forms of 
interest outside the home. These are perfectly normal responses and 
desires and should be encouraged on a higher pl3no to assure their finest 
culmination, but the parental tendency is to keep the adolescent girl 
young and to guard her from the world. The girl is impelled by her inner 
urge to grow upt to become an adult in personal and social relationships; 
societ7 and the industrial world urge her to t~ke on a breater measure of 
responsibilities and privileges; she is desirous of h~ving the same 
meamtre of freedom as her companions. She longs for the day when she 
will have all th9 freudom an1 independence which she sees others have 
about her. On tho obher han1, she is somowh~t loath to relinquish 
10. J!e~d, !~'lqp.ret, Cor.linr, !2!. Ag~ i!l $'lm'l, :·r.Y., !.\orrow i Col, 1928. 
t:al'no • · " •· 1 wsK1 , Prenupw1'll Intercourse 3otwe~n the SeXAS in the Trobrinnd Islnnds," fszcho1n3lytic Jev~aw, ?o1. 14, Jan., 1927. 1 
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tho easy satisfactions of childhood and is ur6ed to clin0 to them by the 
restrictions i~osed by the school and the over-anxious, protective love 
of her parents. This conflict is very real to her because sho wishes to 
be ple9.sing to her parents, but oven more so does she desire to be ac-
cepted by her associates - a necessary part of her adult adjustment. If 
the ide~ls and values which she finds in her world differ from those of 
her parents the conflict and difficulties then become even more intense. 
It seems clear that the problems of adolescence nre not purely 
a matter of the physical changes of puberty, but rather the result of the ! 
psychologicnl factors growing out of the fundamental drives of the adoles-
cent and the attitudes and divergencies of opinion in the social organi-
zation in which the adolescent lives. The values r.hich are inherent in 
the social organization are to be regarded as of social worth for the 
growing girl if they are of such a nature as to promote the best interests 
of youth, an~he function of the parents becooes that of preparing the 
girl to adjust herself to her own inner urges and the demands which society 
makes upon her so that she will at last attain true self-hood. 
The ideal situation for the child is for her to feel in early 
childhood that she is loved and wanted by both parents and that her 
efforts at independent action are pleasing to them, that they are proud 
of her because of what she is and what she can do. With the coming of 
adolescence she r.ill continue the process of developing true self-confi-
dence and she will be able to face the difficult social situation with-
out being either too fonrful or having to emphasize her importance too 
much. The panents' part in this process should be one of a gradual 
withdrawal of their protection, thus assistins the girl to make the 
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transition in a simple and normal manner. True freedom involves the use 
of the girl's knowledge to choose nnd make decisions for herself, for it 
must indeed involve control as well as expression. The parents should 
recognize the importance of their position in relation to the growing girl, 
the innate capacity of the girl to develop and the fact that they should 
increasingly make themselves unnecessary in the life of this same child. 
If such a situation has existed in the home life of the girl she 
, will be able to face the reality of the conflict which she finds within 
herself and to adjust to the demands of society without by controlling and 
directing her life's energies in such ways so they will yield positive 
social values. 
As well as helping the individual girl to develop her freedom 
to a mature level the parents may also ~ke a great contribution to her 
permanent happiness by encouraging her to find those forms of activity 
and interest around which she may express her real individuality. She 
needs expression outlets for the surging impulses with which she has to 
live and the way in which she accomplishes this task depends to a great 
degree on the encouragement which she receives from her parents and the 
training which she receives at the hands of adults. Dr. Thom has aug-
gested the importance of building up those inner resources which yield 
ultimate happinessl "The parent can x:nke a re:1l contribution to the per-
manent satisfactions of the child, by helping him acquire habits and 
attitudes toward life which will tend to make him self-reliant, and to 
depend upon himself to a large degree for his pleasure and satisfactions 
in life. I:Uch unhappiness and dissatisfaction is brought about by not 
knowing wh~t one ~nts, - more perhaps than being denied what one may 
desire." 11 
n. Thoro, Douglas, Normal ~' P• 139. 
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In our modern day the provision of ready-made entertainment in 
I 
every form tends to make it difficult for the individual to develop her own 
... , imagination to the place where it will become creative. However, there are 
•• 
',many forms of expression which will help the girl to develop her beet powers. 
Music has a wonderful power of giving vent to pent-up emotions 
that cause difficulty when there is no way to give them their real expre~ 
sion. In music that is really felt, the girl may jump or run, weep or 
, shout for joy, and still maintain a proper attitude of decorum. It is the 
power of music to call forth and glorify emotions of the unconsciovs depths · 
of the being, and so to give a new significance to life. When the girl 
understands what musical compositions really express, she has the chance 
to choose which feelings she desires to have aroused, and she will not 
choose a stimulus to excitement and ab~ndon, when she has need of calm 
and quiet. 
Literature also offers a splendid outlet, opening up a whole 
world of experience for the girl who enters it. She may choose adventure 
or romance, exposition or argument, according to her experience and mood. 
Characters in history and fixction may be even core potent than any living 
persons and through knowing of them she may aspire to portray the qualities 
of character which they portray or to attain the goals which they reached. 
The emphasis upon dramatics in clubs and schools is another 
splendid outlet for the drives of the adolescent girl and it offers a 
splendid opportunity for the development of such talents. It is interest-
ing to note the things that happen to a girl who finds in a drama a chance 
to live out a part she has never d'lred to play in real life. Orten it is 
the beginning of a new confidence in herself and in her powers to achieve. 
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Dancing in ita better forms ie a very fine means of expression, 
for experiments have shown that almost miraculous things have happened to 
girls who have learned how to release this tension by some kind of dancing 
or physical exercise which gave them their first medium for expressing the 
feelings within themselves. 
Out-of-door life is of great importance in the life of the grow-
ing girl, for here she may find expression to all of those physical needs 
and spiritual longings which are of the very nature of her being. Hero she 
may find opportunity for entering into close co~nion with the world of 
nature, for youth is quick to see the deeper signific~nce of the physical 
world. Her whole being will respond to the call of the out-of-doors if 
she is given the opportunity and her interests are directed in the right 
~y, particularly if they have been encouraged through group activities. 
The adolescent girl also yields herself very readily to oppor-
tunities for social service work. She finds herself ready and \rllling to 
give of her time and her talents for those who are less fortunate. Because • 
of the driving sex instinct she is impelled to pour out her energies and 
to find expression for those instinctive tendencies which should later 
find their fullest expression in motherhood. When such activities are 
properly directed they help give to the birl a social outlook and a social 
passion which color all her future thoughts and activities. 
Another great source of inner strength and power in guiding the 
adolescent through the trying period of growing up - one which will give 
her emotional outlet and yet one which will stabilize her nnd help toward 
the development of her personality around high ideals and purposes is a 
vital religioue faith. We shall have more to say regarding this matter 
•• 
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later, but religion is the final unifying force for all that is highest and· 
best in the girl's nature, for it involves personal devotion to a Supreme 
Being. 
These are some of the ways in which the adolescent girl may find 
opportunities for the expression of her real self - and each girl must be 
helped to find those which are most me~ningful to her. For, the extent to 
which her life will be enriched by great impelling incentives will depend 
upon the extent to which her experience has given her the material out of 
which worthy ideals and purposes may be built. 
From the previous discussion we may draw up some general con-
clusions regarding the function of parenthood in the ?Crsonality develop-
ment of the adolescent girl.It is the function of the hooe to bring about 
the moat complete maturity possible in the adolescent girl so that she may 
enter tho stage of adulthood a free individual, free to live at the hir,hest 
possible level of which she is cap~blo. What characteristics should she 
have when she enters adulthood? 
First of all, it involves physical ~turity. ~e have seen that 
the period of adolescence is one in which there is a ~~rked physical growth 
and development. Tnis accentu~ted growth is closely allied with all the 
other characteristics of the adolescent. The average girl ceases to ~row 
sometime in the early twenties, thus brin~ing to completion a process which 
is one of nature's most wonderful phenooena. Vpon the parents must rest 
the responsibility for the early cure and nourishment of the young child 
for this forms the basis for the development of later years. They are tho 
initiators of the life which comes into the world and they must assume the 
task of seeing that the physical body of their child is allowed to grow 
J 
J 
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~ normally and naturally until it reaches ita own maturity. When the adoles-
11 ii cent girl reaches the age of m!l.turi ty she should be able to sustain herself • 
~.. physically. This means economic independence. In this respect women are 
at a disadvantage because of their part in reproduction, and it 1s not to 
be expected that during all of their adult life they will be capable of 
~ j maintaining economic independence, but for the women who are not in this 
,, 
I 
! j 
l 
' j I 
class, a mark of physical maturity must necess~rily involve economic 
competence. 
Next, it involves sexual maturity. We do not yet know exactly 
when the reproductive functions are fully matured, but opinion tends to the: 
belief that all of these functions are mature by the end of the teens. 
Proper instruction and educ~tion regarding the nature of life and the 
psychological factors involved should be a very definite part of the 
training which the adolescent girl receives in her home. For the average 
young woman sexual maturity means the ability to enter into the hetero-
sexual relationships in a nonn~l and wholesome manner, and to take on the 
responsibilities of wifehood and motherhood. Because a woman has not 
entered into such a relationship is not necessarily an indication that 
she is incapable of doing such, but the important thing to be noted is 
the attitude which she has toward such relationships. The young woman 
who is sexually mature will have a high regard for this phase of life 
adjustment and she will regulate her life accordingly. 
Third, it involves intellectual m~turity. Investigations have 
shown that the organic basis of mentality "gets its growth" at about the 
same time that the bony tissues fully develop. Data gathered by psycholo-
gists and educators indicate that the average person arrives at his or her 
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maximum intellectual capacity at some point between the thirteenth and 
twentieth birthdays. Thereafter, the increments of capacity for inner 
\~ growth are negligible, if any. However, this does not mean that the girl 
will cease to learn, for the process of learning new facts and habits may 
continue as long as she lives, b·•t her intelligence ceases to develop when 
1 
she is oature. Intellectually the mature young woman will arrive at her 
own opinions and follow her own conclusions in handling life's difficulties~ 
She will not follow the suggestions of the crowd, and when she seeks wise 
counsel she will weigh the advice and then she will follow the dictates of 
her own best self in forming her methods of procedure. She will be an 
independent person in all matters which call for intellectual discernment. 
Lastly, it involves emotional maturity. This phase of develop-
ment depends to a greater extent upon the training and circuostances than 
any other phase of the adolescent girl's development. There is no estab-
lished answer for tho exact time at which this stage of maturity is reached, 
but this ch'lpter hu tried to show that the ultimate mental attitudes and 
personality traits which a girl possesses are more nearly determined by 
what happens to her during the i~turity and developing process than any 
other single influence. Emotional control grows with the years by a con-
stant facing of conflicts and the development of an inner authodty in 
place of an auter authority. She must have faced the conflicts whibh 
nre inherent in her n!l.ture and have risen to higher and higher levels 
in her approach to oaturity. She must be abl~ to suffer and to live 
through the periods of doubt and conflict that necessarily come as 
a part of the struggle of life and all the time control her emotional 
reactions so that she may use theo on a high level of attninocnt, rather 
• 
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than allow them to dominate her life and become a reversion to earlier 
childish manifestations. 
'Nhen the individual young woman has made these major adjustments 
in a successful manner, she has achieved psychological adulthood. She has 
attained emotional maturity. She has arrived at a condition of self-control 
and of self-possession, unified and wholesome. She has made her life one 
that is dominated by values, ideals and purposes. ~e may truly say that 
she has become an adult in the finest sense of the term. 
As a final word, we quote from Uiss Richmond who speaks from 
the point of view of the adolescent girl's elders. "Today as never before 
in history the adolescent girl is daring to asser; herself, to de~~nd her 
rights and privileges, and even to be shown all mysteries and all know-
ledge. No longer does she take with any degree of meekness what has been 
provided for her but she is de~nding to sit down with man as an equal 
sharer in the feast of life. For him, self-realization and the chance 
for self-development, the opportunity for self-expression in any field 
that suits his powers; for her, the same •• We, her elders, with the taste 
of our own disillusionment bitter in our mouths, can but gape and wonder 
at her reckless plucking at the tree of life. What, wo ask ourselves, 
after all, can~ do for her? She is facing conditions new in the history 
of the race; she is attacking age-old problems in Bettings so new that 
we do not recognize them; she must fight her own battles and learn her 
own lesoons, as women h11.ve done since the world began. Our part is 
finished when we have done our best to understand her, to bring her to 
~aturity armed with health of body and mind an1 equipped with knowledge 
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of herself and her long racial history; henceforth we will do best to let : 
her alone. For to her and not to us belongs the future." 
12 
12 • Richmond, p. 203. 
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Part III 
DYNAI.IIC FACTORS IN PERSONALITY DEVELOPJJENT 
Chapter 8 
The Adolescent and Education 
John Jay Chapman in his stimulating and startling way, remarks 
that "a good teacher is like a jailer, with this difference, that his aim 
is, not to keep persons in, but to let them out of prison. The students 
are constantly fastening the bolts and pulling down the shuttera on then-
selves, while the master endeavors to show theo how to avoid doing so." 1 
Let us examine the aims !lnd functions of general education. 
Dr. S'ldler says, "The purpose of education is not only to give r..a.n do:ni-
nance over the 'beasts of the field, the fo~ls of the air, and tho fish 
of the sea' - tver nature and n'ltural resources- but aloe to Give hio 
adequate control over his o·an instincts and passions. In this wny he 
comes to possess sovereignty ovor both his behavior and his conduct, and 
this self-mastery, in the case of the truly oduc'l.tod individual, is used 
not merely for selfish purposes, but also for rr:nking helpful contribu-
2 
tiona to social progress." 
In speaking of the specific function of the school in the 
process of education, Dr. Ray Lyr..a.n Wilbur at a Child Health Conference 
held in \'/ashin:;ton stnted, "Tho schools today typify the orderly effort 
to train and develop youth for achievcoent and satisfactions in life; 
to secure opportunity for each person to go as far as his nature, mental 
equipment, physical vigor, nnd disciplined char~cter make possible.'' 3 
·-·~ ·--· .~. ~t -~·~-·--·-• -··-~·"'--"'"""""" -·---··-"•••"•• -~••••·•-- m- •• • --
l. Chapm'ln, John Jny, J.!er.1ories ~ ?!ilestones, 1915~ ,~~~ed 
Cabot in Temptations to Ri~htdoing p 39 
2. Sadler, Pil6ting lJ.odern Youth, u. 2~2. ' • • 
3. ~uoted by Thorn, NorMl ~' p·. 319. 
by Ella Lyman 
' 
' 
,.,. t w t 
•;ee u ;;;q·:;;;;n:trt=r:t-·--
-78-
Newell w. Edson has expressed the fundamental task of education 
in the light of our modern approach to the child as a person and the child 
as a future member of society. "Education is not rr.erely a procesa of 
spreading information alluringly before the child ••• It is rather the 
unending task of guiding the child to meet life situations, a far more 
important and difficult job than reaking facts available at appropriate 
times and in appropriate ways. For whether the child uses the facts or 
not, he must meet life as it comes to him. And note that those are his 
life situations, not ours. Hence our educational task is not to fit him 
for future adult situations, but to guide him ln meeting his own situations 
today and tomorrow and the day after." 4 
And now as to the specific function of education in relation to 
the adolescent. Dr. Sadler again says, "With the adolescent, the goal of 
education is to help him find himself; eo to organize his complicated 
emotions as to prevent the suppression of one trait or the overdevelop-
ment of others. In brief, it should produce self-understanding, self-
coordination, self-mastery." 5 
From what has already been said of the instincts controlling 
conduct it will be appreciated that the old formalistic education which 
had as its aim solely that of instilling ideas by me~ns of an intellectu-' 
alistic procedure has no place in a modern scheme of education. Uodern 
psychology with its ecphasis on instincts as being the fountain head of 
all conduct holds that ideas are but the organs or the tools which carry 
forth instinct into conduct. Here enters the gre~t opportunity for 
education to function from the psy:hological point of view. The impor-
tant thing is to get the instincts pointed right. If this is accomplished 
4. Edson, Newell w., Back Cover of Understanding the Child. 
S. Sadler, P• 222. 
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the necessary idea& will be easily acquired for carrying them into action; 
without the inatinctive need there will be little if any basis for the 
,... instilling of ideas. 
We can see the importance of the new emphasis in education which 
says that tho school experience of the child should be an experience of life, 
rather than a preparation for life. The school stands as a representative 
, of society in relation to tho child. An important part of the process of 
growing up is to learn how to adjust to society, but the child cannot be 
thrown into society entirely unprop~red to meet the demands which it makes.· 
so, the school should constitute a miniature society in which the growing 
child acquires the techniques which will be used in later life. 
What then, should be the nature of education to fit the adoles-
cent girl for maturity? Adolescence, as we have seen, is the final stage 
' of individual development, the last step in the growing-up process. How 
the girl is to develop during this period is largely dependent upon her 
original inheritance and the training and experiences of her earlier years. 
Miss Richmond says, "No scheme of education which ignores these facts can 
hope to be successful. As parents and teachers we are prone to look for-
~rd to the woman of the future, to measure the girl by what we wish her 
to become, instead of discovering what she is at present and accepting 
6 
that as our guide in further efforts in her behalf." Just as during the 
e~rly years of childhood have had the responsibility for helping the girl 
to adjust herself and to begin the process of the integration of her 
energies, so now the school must perforn the function of centralizing the 
forces ~hich will have a vital influence in the develop~ent of her per-
sonality. The matter of first concern, however, in a consideration of 
6
• Richmond, p. 163. 
.. :. 
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what education should do for the adolescent girl is the girl herself. 
In the first place, the task of educ~tion is the provision of an 
environment in which the body of the girl can thrive and develop its 
highest possibilities. The body ~nd the ~ind and the spirit of the girl 
are inseparably bound together, and the basis on which she is going to 
build her future womanhood is to be found in the effectiveness with which 
her body functions. Careful health examinations fro~ infancy on are of 
great importance and are an essential beginning in the educative process. 
The school should sponsor health education programs which will be preven-
tative instead of curative in their primary aim, for health is at the 
heart of all educational endeavor. 
Uext, tho school should ~inister to tho psychological needs of 
the eirl. The school as a sca.ll societ;,• in itself is co:-:1pos'3d of indi·ri-
du'lls as v-:1.ried as there nrA people in it. There will be girls who ex-
hibit introvertive tendencies, the t~mdencr to d'l.ydre'lr.l and to ponder 
on thecsel~es. Such a gi~l cannot be forced or driven, but ratho.r must 
she be encouraged in her ~or~ and in her nttit~de so that the educational 
?recess r:l'lY become core attra.cti·;e to h"!r and be the me1.ns of linkin& her. 
~ith th0 reality outside of herself. Cn the other hand, t~e ~irl ~ho 
is still childishly extr~varted in ~d~l9scence, ?resents just as real a 
probleM, for oho is so busy ..-:ith the -;vhirl of affairs th::lt she t'lkes 
little ti~e to cultiv~te her own inner life and to 'lequire the more 
m'lturo attitudes and viewpoints which the educ~tive process ought to 
z:;ive her. In the r.llljority of cnses neither the introverted nor t~e 
extroverted girl for~s the b'l.Sis for ~he hrge group to t>e found in 
an educational system. The average girl h~s so~e of both tendencies 
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difference being a l!l9.tter of degree. 'I'he no 1 · 1 · h 
.1. rna c~r surpnses er 
superiors by her goodnoss ~t one time nnd at another tine by her so~c~lled 
badness, for her emotions are at hieh tide and she is a mystery to herself 
as well as to her superiors. These tendencies are entirely normal and the 
task of the school is to understand these behavior tr~its in the light of 
the background of the girl and to help her to control and direct her im-
pulses and life urges into constructive channels. 
In the next place, the school ~st function in understanding 
the mental status and probabilities of intellectual development of the 
individual girl. "The girl's primry intellectual endowment conditions 
everything we do for her and everything we n:ay expect of her future. In 
all our talk of self-development and oolf-realization, of realising 
locked-up energy, and removing barriers to the development of the instinct• 
7 
ive life we z:rust not forget this fact." Girls differ just as widely 
in their intellectual potentialities as they differ in their physical 
and psychological ~ke-ups and it is impossible to expect all to respond 
to the same kind of instruction in the same ~y. If a bright girl is 
not allowed to make as much progress as she is capable of doing, the life 
energy which has been seeking expression at a higher level may be turned 
into other outlets such as phantasy, or nisconduct. On the other hand, 
the girl whose mental abilities are not up to their nom is apt to be-
come discouraged and feel that there is nothing worth striving for and 
so she early loses all desire to proceed in her educational training. 
She probably adopts a childish attitude to reversion and seeks to corn-
pensate in some other way for her lack of mental ability. And so, one 
of the ways in which the educational process say be a positive factor 
7. Richnond, p. 172. 
•• 
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in the development of the individual girl is to understand the nature of 
her intellectual capacities and to try to help her in adjusting herself 
to those fields of endeavor where her talents may be of the moot use, so 
that her efforts and her time may not be wasted, but may be trained in 
the most effective way possible. 
Modern educators have testified as to their doubts about the 
real effectiveness of the schools in "developing" youth physically, 
psychologifally and mentally. However, they do realize the fact that 
this ideal is being recognized as the goal in the field of education and 
that it should give hope for the future effectiveness of the school. 
Despite this failure of the school to measure up to its goals because 
of some inherent faults, we find that youth itself has pointed to at 
least one great source of influence in the school - one which they feel 
is of great importance in the ordering of their lives. This source of 
influence is the teacher. 
"Reports such as those published by Professor King are strik-
ingly significant or the vast power or personality over personality 
dpring youth. Y~ng's material conaiated or papers written by high school 
boys and girls in response to a request to state the things th~t im-
pressed thee most, or by which they were nost deeply influenced, during 
their high-school careers. l.~any were discussed: books, studios, fellow 
pupils, surrounciings; but the one which never failed of mention, and 
that usually occupied the gre~ter p~rt or the p~per, was the personal 
influence of the teacher. Someti~es it was a teacher for ~om tho pupil 
entertained a strong dislike. Far nore frequently it was one :·or whom 
•• 
" 
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he felt a strong affection. But in every case, whether for bettor or for 
worse, whether through liking or aversion, the influence of tho teacher is . 
dwelt upon and accentuated to such an extent as practically to eclipse 
8 
every other single influence and, in many cases, all others combined." 
About the time that the adolescent girl enters high school she 
begins to transfer her love for her parents to her teachers and her fellow 
students and pluces in them her confidence and dependent love r.hich she 
earlier ~:;avo to her mother. The teacher often comes to be the highest 
personification of the girl's ideals. "Such a teacher oakes a perrenont 
impression upon the girl's life, unifying and giving direction to the 
streams of energy which, beginning to forsake tho childish chrrnnels, are 
in danger of dissipation." This is a sort of homosexual stage in tho lifo 
of tho girl and is a ps rfoctly nor:ral response. "The teacher is a link 
in the girl's devolopment,~a bt'idge over which tho birl r.1ay safely pass 
from the dependence of childhood to the confidence ~nd self-direction of 
wor.:anhood." 9 
Recognizing the fact th~t teachers do h~ve such an influence 
over youth, and also tho fact that a r,irl r.eeds a great derrl of tr~ining 
and education so that she :ray coco tc tho fulleGt realization of her 
possibilities through tho proper control of her lifo urges, it seo~s 
~dvis~ble thnt overy girl should h~ve the equivalent of a complete high 
school course, even though the curriculum has to be modified to fit the 
quality of her p~rticul~r intellectu~l endo~ent. By the end of the 
second ye~r it will be possible to determine with a r~ir degree of 
~ccuracy whether or not the p~rticul~r girl should prepare for college 
entrnnce, or whether her education should be o!' such a type as to fit 
a. 
S:1dler, P• 212. 9
• Richcond, P• 179. 
. ...-..., 
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her for immediate participation in the world at large. At any rate, her 
' school life should be or such a nature as to be prearing her for meeting 
her life situations as she goes, the problems and conflicts which arise 
in her own lite as the natural outcome of her approaching maturity. This 
leads to the question of coeducation. 
In this modern day, when boys and girls are coming to have a 
finer understanding and freedom with each other in so many phases of life, 
there is every reason why they should be educated in the same schools, for 
if the school is to be a lite adjustment cexnter it must begin at this 
point. Because youth should be given as large a perspective as possible 
they need in their early education the influence of both sexes on the 
teaching starr, just as they need the influence of both rather and mother 
in their home training. 
Speaking !rom the woman's point of view in regard to coreducation, 
Mrs. Sadler says, "While I recognize the value or the exclusive girls' 
colleges, I am a believer in coeducation. I know it is a good thing for 
men, and I believe that it is equally good tor women. True education 
should provide tor a continuation of conditions found in the home. The 
purpose of tho schools should be to prepare youth-tor life, and it is not 
natural that either girls or boys should live by themselves. Says the 
Good Book, 'Yale and female created He them.• Old Yother Nature designs 
that boys and girls shall grow up together, live together, study and work 
together, and later on tall in love, get married, round homes, and live 
together while rearing the children o! the next generation. Exclusive 
schools for men and women are biologicBl; they are not sociologicalJ and 
10 
I am, therefore, in a general way, opposed to them." 
10
• Sadler, P• 220 
.. 
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The new emphasis in education - that or making the school an 
experience or life rather than a preparation for life has necessarily re-
sulted in a new interpretation of the methods ~-hich are to be used by 
teachers, those persons who have such a great influence for good or for 
. 
ill on the life of the- individual student. Brooks says, "In order that 
subject matter and the -processes or mastering it may be or most value to 
high-school pupils, the methods of teaching must be in accordanc' with 
certain characteristics or adolescent boys and girls. Among the most im-
portant of these are the followings a more pronounced critical sense than 
during childhood, gre~ter reasoning and greater general intellectual 
ability, a specialiaation of interests, a more mature outlook upon lite, 
greater interest in a lite career, and greater independence in l~kes and 
dislikes. Kethods of teaching should provide that organization and pre-
eentation of materials which will challenge each youth's best effort, and , 
stimulate his development along lines or special interest; that will throw 
him more and more upon his own resources, in finding material on problems 
or subject matter or every sort, in appraising it critically, in coming 
11 to his own conclusions, and in defending them." 
Just as the positi~e aim or adolescent education should be the 
development or personality, so we must not forget that a very essential 
part or that personality development must necessarily involve the control ; 
and direction of the youthful life energies which are seeking for ex-
pression. Sadler says, "The negative or indirect motive {or education) 
should be to 'long circuit' the sex urge - ~s tar as possible to steer 
youth away from sex consciousness during this period in which they must 
live with fully developed sex natures, but are confronted with the 
,. --------.,.---- ---- ·- ... -11···----- ------------------ ------------------------------------~-------- --.-~ 
Brooks, p. 608. 
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necessity of completing an educational program that ofttimes extends well 
into the twenties and, with professional students, to twenty-five and b,yond~l2 
One of the greatest values to be derived !rom active participa-
tion in school and social activities during the adolescent period is to be 
found in the outlet provided !or surplus energy ot the sex drives. From 
previous discussions it may be reaalled that the sex impulses are unusually 
active during the adolescent period and they seek some form of outlet 
whether it be or a positive or ot a negative order. Authorities on Sex 
Hygiene place great emphasis upon the need tor physical, mental and social 
activity as a means of self-control regulating sex matters. They point to 
the importance of the development of Taried interests and activities as a 
means of releasing the pent-up emotion which will find expression in some 
way or another. 
And likewise, aa general fact or psychology, that the size or the 
self is in part dependent upon the richness or the experience or the indi-
vidual, is or special importance in the transitional period or adolescence 
during the process ot the maturation of the instincts. The adjustment the 
adolescent girl makes in regard to the expression ot her lite energies 
will be worth while in pooportion as her experiences haTe been enriching. 
So the schools must be cognizant of the tact that the furnishing or a 
varied and enriching experience tor the girl not only enlarges her per-
sonality, but it is the best way to secure the solution of her difficulties. 
ror this reason, the 1cbool should endeavor to see that adequate oppor-
tunities tor recreation are available, opportunities for knowledge and 
appreciation or good music, tor participation in dramatic productions, 
tor chances to take charge ot as well as to participate in social events, 
---- ___ ,_, ____ ,~-------~-,---,----- _, 
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tor learning wh~t to read and how to enjoy reading and for the developing or 
;good taste in dress and personal appearance and for the full integration or : 
j 
,her entire personality around high ideals. 
"We must cease to think or education as the acquisition or know-
1 
' , ledge. ~t must be knowledge suited to the girl's powers or assimilation, 
jand beyond that it must be training- training or the body to develop its 
; hidden resources or grace and strength; training or abilities and aptitudes 
to bring pleasure to the girl and add to the sum or human happiness; train-
I 
' ing or the emotions into normal attitudes toward reality; training or the 
1 instinctive lite to !unction normally, and with its excess energy sublimated 
into work and play that bring joy and satisfaction to the girl and are or 
12 
value to society." 
By means or giving the y&ung girl the opportunity to redirect her 
youthful energies into creative avenues and to participate in the lite ot 
her group through social outlets we are performing a double purpose, that 
or establishing the habit or sublimation and also that or fulfilling the 
more utilitarian end and aim or educ~tion. Thus the individual girl is 
being prepared to take her part in the lite or the larger society which 
will soon be claiming her. In this way she is helped to solve the conflict 
which she races, tor both the sexual desires and the will to power are 
being gratified during the process or her education. 
Miss Blanchard says, "There is no doubt that just as the sexual 
ecstasy releases the individual !rom all consciousness or independent 
existence, with its feelings or inability and weakness, so these substitu-
tive activities raise him above the plane or everyday life with its impress 
ot impotency and interiority. It is the ego that rejoices in the applause 
12
• Richmond, P• 202. 
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after the dramatic representation; it is the sense of power that is ful-
filled ~y the contemplation ot a finished poem or picture, a sense which 
is enhanced still more it praise be given by others who see the work ••• 
In the final analysis, however,it is not the praise of others which is the 
greatest ~tisfaction of the desire for power, it is the inner reeling 
i 
ot strength and force which ~eeps away the opprossive sense of inferiority 
and limitation ••• It is this power of sublimation, which satisfies the 
individual the more fully as it absorbs more and more of the great fund of 
racial energy, and thus sweeps each little personality into the larger 
organic whole of all humanity and of the universe, that we have the tecpor-
ary solution of the problem of adjustment which makes life so difficult 
tor the adolescent girl. For some, indeed, it must become a permanent 
solution by being infinitely broadened and woven into the work and social 
1 
life, for to some will be denied the biological expressions of the womanly 
13 
nature in the great functions of love and maternity." 
-
The kind ot growth that is the one underlying purpose in all 
endeavor is truly educational. In this sense we can say that life and 
growth and education have meanings in common; when an individual girl takes 
something from outside herself, makes it a part ot herself, and expresses 
it in an imprpved way of behavior, we can say that she bas grown. In the 
transferring of her lite energy from a lower level to one with more socially 
acceptable ends she has succeeded in integrating her personality around a 
higher goal. 
What then, is to be the nature of the education that will an~er 
the needs or the adolescent girl? What progressive functions will it 
l perform as it endeavors to develop her perwonality and to help her in the 
1 
* ~ --~-- ----------··-"'"" 
13. Blanchard, P• 138ff. 
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solution or her conflicts so that her life may reach its fullest realiza-
tion? 
First of all, it must be an education that will actually "lead 
out." Because or the very nature of the adolescent girl she must no longer 
be held to a rigid system of education, tor we recognize today as never 
before that it is during these formative years that she is building her 
whole scheme or lifo and she must have the opportunity of buUding it on 
the highest levels of which she is capable. Her education must indeed lead 
out those creative abilities with which the youth or the race is always 
endowed, and which it seeks to express. Education must become more and more 
a process of self-realization, or the full integration or the inherent 
impulses and urges within the individual in the interests of social welfare. 
MAking a life is far more important than instilling set rules and definitions 
in the mind or the youth. Just as the parents have the responsibility for 
encouraging the indiviwal girl to mature so that she will be an individual 
on her own rights, so education must equip her with those techniques and 
methods which will help her to become a free individual, free in the use 
of the talents which she possesses. 
Second, the new education will be characterized by a new e~ 
phasis in teaching. Child-centered education instead of tact-centered 
education must be used to a Yider extent than it is today. For so many 
years the old system has held away that even now there are relatively 
few schools that might be called "progressive" in the mddern sense of the 
term. The school must deal with the individual girl as she comes from 
her home with the background which she bas received and attempt to bring 
about the highest form ot integration and realilation possible for her as 
• 
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an individual. By providing the techbiques and skills which will allow her 
to use her own creative ability along whatever line she is capable, educa~ 
tion will be ministering to the child instead or adhering to a formal 
system. Teaching of this kind will really "lead out." 
Third, the new education must provide a balanced curriculum. 
If education is to prepare the girl for the larger life a part of which she ' 
is living while in school, it must equip her to be an intelligent partici-
pant in the life of society. This means that there must be a vory definite • 
emphasis on the social subjects. She must be given a broad perspective and. 
a sense of control over the problems which individuals and groups have to 
face, an understanding of the world in which she lives and of the forces 
which are operative in it. 
In the next place, modern education must provide for specialized 
classes and curriculum for those with special abilities and disabilities~ 
Because of the great differences to be found among pupils in their physi-
cal, mental and emotional capacities the aehobl has an unusual opportunity 
of encouraging both those who are unusually talented along one particular 
line and those who because of some defect or arrestation of one kind or 
another need special help to prepare them for the fullest development or 
themselves. 
Furthermore, the educational process must help youth to find 
itself vocationally and avocationally. Therefore, it is of great impor-
tance that vocational guidance and personnel work be an essential feature 
of the modern school program. In the life plan of an individual no more 
important and crucial role ia played than that taken by life work. Failure · 
to find a congenial and fitting work brings much unnecessary discontent 
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and maladjustment. Whether the girl is seeking temporary work or work that· 
may eventually lead to a lifetime position she must be helped to find the 
place where she will be happiest and where her work will be of most value 
to society. With our modern economic system it is quite evident that often 
times it is not possible for the young woman to accppt her natural place 
and function as a wife and mother at the time when she is beat prepared to , 
accept such reeponsibilitie1. Therefore, as an intermediate program she 
must be helped to find the place where she will be happiest because she is 
adjusted vocationally. In case her work should prove to be a permanent 
affair, she will then have the satisfaction or giving her personality in 
some place where her real self is finding its fullest e~ression. 
Another important function or the school is that or providing 
for social and mental hygiene programs. Social hygiene treats the many 
problems arising out of the varioue manifestations of the sex instinct. 
such a program must include sex inatruction and sex hygiene for the grow-
ing girl. A mental hygiene program deals rlth the problems or personality; 
or character, and or the total organi~tion ot the girl's physical, in-
tellectual and emotional traits and or their interaction with the condi-
tions and evente ot the environment. Such programs will aid materially 
in helping the adolescent girl to attain and maintain satisfactory human 
relationships while in school and in later lite. 
Next, the process which 1hould be at the basis or all education-
al endeavor is that or training tor character. Knowledge, skills, tech-
nique• are all useless unless underneath them there lies a moral con• 
science. Progress will never be attained in socialized living unless 
there be a pervading purpose which seeks to bring the individual and 
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society to a higher level of development by living up to the great moral 
principles of social responsibility, a feeling of obligation to make a con-
tribution to the world, and of the attainment of great spiritual idals. 
This process of training for character must be that which actually functions 
in the life of the individual youth. He must have many opportuniti•s for 
active participation in the life of the school so that he may actually work 
out for hioself in relation to society certain fundamental moral principlew. 
It is here th~t education really becomes a dyn~~ic factor in the personnlitt 
development of the adolescent girl, for out of the varied experiences of 
the home and tho school will be formed those attitudes and ideals which 
will direct the driving forces of her life. 
strong, wholesome interests, ideals, and purposes have positive 
value both for the girl's achievement and for the full development of her 
, personality. If she possesses dominant purposes she is in little danger 
of drifting aimlessly, the victim of every passing impulse. Furthermore, 
those ideals and purposes are a positive help in the resolving of the 
conflicts - a necessary proroqui3ite for maturity. 
YcDougall has spoken of this very important-achievement on the 
part of personas "Happy the ~an whose character has been formed from a 
well-balanced disposition under the influence of unquestioned ideals and 
of a definite supreme goal or master purpose. His self-respect and the 
ideals to which he is attached (i.e. for which he has acquired abstract 
sentiments, the moral sentiments) will supply him with dominant motives 
in all ordinary situations, ~Dtives strong enough to overcome all crude 
promptings of his instinctive nature; he is in little danger ot becoming 
the scene of serious enduring conflicts; especially is this true if ho 
- ·--·-----· . 
I 
I 
i 
1 
• 
(t 
(' 
•••ii•mwrrrm • 
-93-
~ ..... "'~ 
has learned to know himself, hae learned by reflection and frank self-criti-
as orme a so e~, 
cism to understand, in some ~easure, his own ~otives, and h f d b 
~ell-balanced eati~~te of hi~self, or his capacities, his purposes, and his 
14 
duties." 
For many hundreds of years woman has not had the opportunity or 
education. She has won this right little by little so that now she is 
privileged to partake of higher intellectual training just the same as man. 
This is a noble achievement, but after all is said and done, her greatest 
function consists in two thingss one, her function as a standard bearer, 
and the other, her influence as a reservoir of spiritual power. 
Urs. Sadler says in this respect, "The striking historical 
charactcro or the world have not been women, but in practically evory case 
a woman has been the power behind the throne. Women influence men not only 
as mothers, but also as friends, sisters, sweethearts, wives and daughters. 
Every great woman of every generation has always selected some masculine 
associate as her mouthpiece. The social evolution of the race has been 
entirely due to feminine progress. Uen will be, morally and socially 
speaking, practically what women demand o! them - nothing more, and I am 
sure not much less. The spiritual potential of the race, the higher 
human qualities of any nation, are vested in the fecale of the species ••• 
A young woman - one or any age for that matter - is most happy when she is' 
conscious of fulfilling her peculiar feminine mission as a standard b@~rer 
and reservoir or spiritual power in some manner compatible with the aics 
of present-day civili1ation ••• It makes little difference, now whether 
a woman carries out her life mission in social service, in bud ness, in 
a profession, in the home life, or in two or more of these commingled. 
14. nonu.z.u. Psychology, P• 216. UcDougall, Wm., OUtline of Ab ___ , 
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If her work is congenial, she will enjoy it. It it is efficiently done, 
she will prosper through it. If it is womanly, in accordance with her 
true biologic mission, she will trimph in it." 
15 
15 • Sadler, filoting Modorn Xouth, P• 219. 
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Part III 
DYN~IC FACTORS IN PERSONALITY DEVELOPYENT 
Chapter 9 
A Vital Religious Faith 
In the quest for the fullness of life and the integration of 
personali~y youth will find God not apart from itself, but within itself. 
Jesus said, "The Kingdom of God is within you." God is not to be found 
apart from life, he is the very essence of life itself, for "He is above 
all and in all." The Apostle paul said, "In Him we live, and move, and 
have our being." God is not remote from life, he is in life. A spiritual 
awareness or the God within is the greatest need which the adolescent girl; 
has and only as she finds the answer within her own life, only as God 
becomes a living reality to her in her everyday experience will she bo 
able to attain the highest realisation of possibilities. 
Universal experience shows religion to be a pa~nent factor in ' 
society. Preceding ages have testified to the reality of this sense or 
direction in words or deep significance, and as generation after genera-
tion has come in contact with it and has felt its thrilling force, it, too, 
has recognized the need tor ultimate values. The youth who sincerely 
accepts religion has a scale of eternal values which permeates and gives 
direction to the whole or life. For youth religion is involved in a sense 
or beauty, or worth, or ideals, or belonging to or being in relation to 
something that transcende human lite. Each age has attempted to reinter-
pret religion in terms or felt needs, realizing the necessity for ulti-
mate values. To this task youth has always sought to cherish and culti-
vate a religious awareness. 
I' f 
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The religion of childhood might be ch~racterized as being natural. 
It is an easy thing for~e girl to believe what she is told about God, 
heaven, Jesus, the Holy Spirit and so on. Her religious beliefs rest upon, 
unquestioned authority,and religion to her is a perfectly normal and natur~ 
al response. 
The religion of childhood and the religion of adolescence have 
much in common, the latter being but one step further toward an adult 
conception of relationship with the Supreme Being. If the religion or 
childhood is to be characterized as natural, the religion or adole3cence 
may be characterized as personal, for it is not until the pubertal period 
that the girl's religion comes to take on a deeper significance. It is 
remarkable that the unfolding of the sex life almost invariably produces 
an expansion of the religious experience, for here as in other phases of 
the adjustment process the girl is confronted with the problem of making 
a transition from the religion of childhood to that or a more mature 
character. Coo s~ys th~t the oo~~oction between the new religious inter-
est and the sexual instinct it both ind~rect and direct. HThe phyaiologi-
c~l ch~nge h~s an indirect effect bec~use the general state of restless-
ness or excite~ont induced by the intrusion or a new (or largely new } 
set of organic sensations m~kes it easy for youth to acquire now interost3 
or almost any kind. The sexusl instinct plays a direct part also in that 
it increases attention to persons {both one'o self and others), and in 
that it extends and deepens tender e~tion." 1 
As a simultaneous develo~ent which h~s a great influence on 
tho girl's interest in religion we find the growth of the intellectual 
powers. For, "Religion baooces a problem of adolescence not because 
1. 
Coo, Psychology ~ Religion, P• 163 
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thoro is at that period a development of a religious instinct, but because ; 
int.,lligence develope during the teens to a point where question and answer:' 
arise as manifestations of growth in mental power ••• It is at adolescence 
th!l.t "reason flowers''• Or in more matter-of-fact phrases, it is during 
achieves 
adolescence that the individual first/his maximum power of thinking and 
planning. This fact makes clenr why it is that the need of a constructive 1 
and systematic explanation of the universe is now felt for the first time."2 
In the light of these factors, what place does religion hold in 
the life or the adolescent? Dr. Brooks says, "Under favorable conditions, I 
religion occupies a very important place in the life of the maturing boy 
or girl. It satisfies his groping for the fundacentnl, synthesized under-
standing of the whole realm or experience. It gives him a sense of values,: 
a sense of personal relationships ~nd obligations. It facilitates tho 
formation of high ideals or unsol:ish service. It gives him help in attain~ 
ing that self-control and self-discipline which characterize strong per-
sonality. It reenforces his moral chnr~cter. It aids him in resolving 
many conflicts of impulses and :desireo, and thus assists him in attaining 
sound mental health. Praise, prayer, and other elements of worship may 
enrich and deepen his life, and add much to its wholesomeness and happiness. 
Religion in reality involves personal devotion to a Supreme Being, and can; 
provide a unifying forco for all that is highest and best in the youth's 
3 
nature." 
During the early adolescent years religion is not well defined 
in tho girl's mind, for she is just becoming aware of ~at most personal 
thing- herself. She is feeling the throb of the developing physical 
lite and or the newly aroused e~tional life and she is full or impulse 
i:- ii~iii~p~M-h~--Lri;:-s:~--Th; Pqc-hoi;gz:·;r -th-;Ad~lescent, P• 1so: 
Brooks, Psyoholo~ ~ Adolescence, p. 341:--
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and feeling. During these years she is anxious to see how religion really 
works. She is desirous of joining the church and o~taking part in the 
activities connected with religion. She is more interested in seeing the 
· working of religion objectively than she is in developing her own inner life. 
With the coming of middh adolescence and :the.'maturing of the 
emotional and intellectual capacities the girl begins to see that religion 
is something more than joining the church and participating in church acti- · 
vities; religion becomes a matter or her own inner spirit and conviction 
regarding the nature or life in its relationship to that which is beyond. 
She is seeking that which will give unity and pur?ose to her life. Because 
or the great surging impulses in her soul she begins to feel the need or 
that which transcends her lire - that which is in essence the Spirit or all· 
of Life. She is on an adventure and she feels the thrill or that new 
freedom. Again we quote Coo in this connection. "Any reaction may be con-
sidered as religious to the extent that it seeks 'life' in tho sense or 
1 completion, unification, and conservation or values - any values whatever. 
Religion does not introduce any new v~lue; it is an operation upon or with-. 
in all our appreciations. If we are to speak or religious value at all, 
we should think or it as the value or values, that is, the value or life 
organising and completing itself, or seeking a destiny, as against tho 
4 discrete values or impulsive or unreflective existence." 
One or the most important contributions which religion can offer . 
to the girl or this period is the opportunity to question. 
\ 
! Because of the ! 
upwelling life urges within ber being and because or her increasing intel- l 
I 
l 
religion in its relation to life much aore closely than ever before. Just l 
lectual interests she begins to scrutini1e and analy1e the nature or 
! 
f 
4
• Coe, P h 1 r 1 Lsyc o ogy 2- Be igion, p. 70. 
. 
as in every phase or her life she wants to know the reason why, to know thai 
i 
cause or all things so should she have the right to ask questions or reli- ! 
l 
~ 
gion. "How do you know that there is a God?" "Wh~t makes you think that 
God is interested in me personally?" "How much will God do to help me?" I 
t 
I 
"How can I get an experience ot God?" are some or the questions which are ! 
l. 
apt to be running through her mind. She may not express all ot them 
verbally, but nevertheless she is turning them over for herself and is ~ 
I 
Because ot the great forces with ! 
·' 
seeking a satisfactory answer to them. 
! 
which she is dealing she should be encouraged to search for a working solu.l 
I 
tion to these questions in an open-oinded and persistent fashion. 
As the basis or the girl's confidence and the sources or help 
on which she depends in each area or her life become more and more a part ~ 
of her life, she will find her experience or God to be not an assent to 
some tar-orr deity but a living experience. Religion will become a Tital 
factor in her life when she works out tor herself those values which she 
holds above all others which are characterized by an intense personal 
I 
l 
I 
l ) 
I 
f 
t 
relationship with a personal God. Her faith cannot be something that is 
superimposed from without, for religion if it has any meaning at all 
must be a thing that she feels and knows in her own lite. I 
Because of the natural outgoing of the girl's spirit in acts 
that have their primary source in the instincts of love and devotion, 
so her belief in that power which transcends all or lite will be in 
f, 
response to the essential elements of her nature. The sense of a personal 
i God calls the girl to integrate her life around higher and higher levels 1 
} 
or experience because she finds in everyday living a need for close l 
!ellowship with that which is "above all and in all." f 
I 
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"Thus socialized living becomes a question of the progressive 
widening of a sense of the whole and of the social objects for which alone 
life can be thought rightly and rationally to exist. Gradually, the center 
of life reaches out beyond the bounds of time and space and becomes caught 
up in a sense of encircling purpose. Or, more simply, it comes gradually 
and progressively into conscious relationship with God. The meaning and 
personalness or God become the objects of its dependence. This is not 
weakness, but strength, not mere continuance, but attainment. From com-
' plate selt-centeredness, through many stages of satisfactions that cluster 
around self as the center, life reaches a goal that is far boyond oneself, 
one's social unit, one's age. Thus religion flowers and opens to ineffable 
and inexhaustible Reality. When religion does this, unselfishness becomes 
its touchstone and expression. The individual finds himself in terms of 
relationship first as the master and then as the servant - in a setting 
5 
where object and predicate become transformed only by new emphases." 
When the adolescent girl comes to find a spiritual relationship 
in all of lite which transcends the mere m~terial things her religion will 
flower in innumerable ways in her own life. She will begin to value all 
experiences in the light of the ideals which she believes to be valid. 
She must have sufficient knowledge for intelligent valuation; her affection-
al nature will find its expression in her valuation of human personality, 
and both of these will determine the direction of her will toward effi-
cient and organized service. 
Religion will become a positive aid in helping her to solve the' 
conflicts in her own life. She may find hero the means of controlling 
and conserving her life forces. She may indeed become the master of 
5
• Grant, Religious Values in Mental Hyden«u P• 21 
. ''" I. .· q 
! • 
• 
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them. Through the avenues of prayer, worship and service she may find a 
source of strength that will enable her to cherish the drives of her life 
as useful processes to be used to the noble ends for which they were meant. 
Religion then helps her to free her life from timid fears and taboos and 
to m~ke glad the guidance of her life forces in happy and wholesome wayo. 
The girl to whom religion has becoming a living reality will 
feel a continuous process of renewal of life and release of energy, a 
dyaamic urge or rebirth of her spirit. Urs. Wickes has called this pro-
cess "the acceptance of consciousness." She says, "In this continuous 
lite process of rebirth sacrifice assumes a new and greater significance. 
It is a sacrifice of the lower self to the higher. It is not a repudia-
6 
tion of the self, but a fuller acceptance of all its possibilities." 
Viewed in this way, the girl is not twice born, but is continuously re-
born. There aro many different ~ys in which this process may take place, 
but the essential thing is that when her life makes a demand that calls 
tor an enlarging attitude in regard to herself or her world, there must 
be the death of the old and tho birth of the new. A vital religious faith 
will lead her on from a lower level of life to a higher one in the ser-
vice of an ideal where she will find the fullest expression for her life's 
energies. 
A vital religious faith will give to the adolescent girl a 
sense of moral and spiritual direction. It will interpret life in terms 
of totality. It will supply the unifying force for the integration of 
her personality and will help in the solving of her conflicts. It rill 
eu?ply a dynaEic urge to constant endeavor. 
"Religion when properly taught, not as dogoa to be blindly 
6.: 71ickes, !!l!, Inner World of Cl,ildhood 1 p. 118 
i 
•· 
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accepted, but as a living faith, putting the girl in contact with the 
beneficent forces of the universe, setting her tasks of self-sacrifice, 
and sending her on errands of love and mercy, is a most effective means 
of sublimation. The love which fills tho heart of tho adolescent girl 
streams noroally upward and outward; to love God and to love her fellow 
creatures is natural to her, and the ideals of character and service that 
religion sets before her are unequalled in any other sphere of human 
6a thought." 
The adolescent girl's life implies purpose and attainment and 
it is here tr~t the essential character of true womanhood as found in the 
Christian interpretation or life cocos to have ceaning for her. It io 
during the adolescent years that youth responds most readily to tho 
character and work or Christ, for here they can understand in tenns or 
human life what real manhood and womanhood ceans. Jesus grew in wisdom -
mentally; He grew in stature - physically; He grew in favor with God and 
man - socially and spiritually. He had a sense or direction around which 
he integrated his entire life. And He came that others might have the 
Lite Abundant. 
In terms of the adolescent such an interpretation of personal 1 
religion moansa 
1. Communion. Communion not only with the supreme spiritual powers 
but also with fellow believers. 
2. Loyalty. Something suprece and really worth-while to be loyal 
to; an inspiring fealty th~t ecbraces all other worth-while loyalties. 
3. Questioning. Religion, it it is not creed-bound and hopelessly 
sectarian, encourages youthful speculation; it contributes to the 
6a Richmond, 'fhe Adolescent Qir!, p. 198. 
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devolopcent of universe-philosophy. 
4. Activity - Religion, when it is a personal experience, inspires 
. 
' 
to action; it leads to doing things - good things from a social viewpoint ~ t. 
worth-while things, intellectually and spiritually considered." 
7 
And this activity will find its truest ~xpression in the girl who 
has nourished and guided her inborn primal love so that it will be al-
truistic in the finest sense of the term. Wiss Blanchard says, "Whether 
woman can accocplish this mighty miracle depends in large measure upon 
the manner in which she emerges from the adolescent crisis, for if she 
is to be successful in making the love ideal an integral part of the 
world mind, she must first be certain of its supremacy in her own 
nature. Sot not only for the sake of her own personal happiness, but 
for the welfare of all humanity, the girl or today must achieve the 
subordination of tho egoistic sentiments to the racial and altruistic 
emotions which are the tn1ly femnine psychic traits. And she must 
also achieve the ability to sublimate these energies and project them 
into the life or humanity, whether she accomplish this purpose by means 
or intellectual and social work alone, or through bringing man to undO"-
stand and accept the new ideal or love, with its all-embracing character 1 
8 
which should be the next step in the evolution of mankind." 
Because womankind has at the basis or her nature the guarding 
or the maternal and love instincts her religion sill find its truest 
expression where she interprets anew the spirit of love in her children.: 
' • 
' "In the love or the mother,in the mutual devotion of man and woman, the ; I 
achievements or the organising and constructive intellect fade into 
mist. Those be the primal loyalties. They are, as they have ever been 
7. 
e. B~dlehr, 5iloting Modern Youth, P• 320. 
anc ar t ~ Adolescent Girl, P• 233• 
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in the keeping of the women, and in theirs alone. woe to the woman who 
makes light or them and tramples upon them; she merita every anathema 
that has been pronounced on womanhood. Honour to the woman who can exer-
l 
cise their functions as befits the richer and more complex, if more strenu• 
ous and difficult, conditions, which distinguish present human culture 
from its beginnings; honour to those who can be mothers, not in the flesh ' 
alone, but in the spirit, who can choose, praise, and encourage aright, 
not only in that function or sexual selection which has always been theirs, 
but in the selection also of what ia truest and best in the complex aims, 
ideals, and efforts or humanity." 
In your name, ye uothers: who upon the throne 
Of the Illimitable dwell eternally alone -
Yet not uncompanied. Life's Idols swarm 
About you, lifeless, yet in lifelike form; 
What has been is, and shall be; !or with you 
Abide what things are ageless, unfading, ever new. 
9. Bri!!ault, Robort, the Yothers, Vol. III, page 510. 
9 
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SUIOlARY 
Adolescence is that period o! lite during which a child develope : 
into an adult. For the girl the period extends approximately !rom thirteen 
to twenty years o! age, the outstanding phenomena being sex development 
and differentiation accompanied by general physical growth and development 
and marked mental and psychological changes. 
The basis !or the pronounced physical growth and change in the 
whole body metabolism o! the adolescent girl is to be round in the close 
relationship and functioning o! the endriotic glands. They are the mana-
gers o! the body and are not independent o! one another, ~t interact in 
a marvelous manner. It is known that the degree to which these glands 
o! internal· secretion !unction has a marked e!!ect on the behaVior and 
conduct o! the indiTidual girl. Because o! this !act adolescence is a 
period characterized by great individual differences among girls depend-
ing on the degree to which these glands are active in the individual girl.: 
During the years !rom childhood through adolescence it is ot 
great importance that the girl receive sex instruction and sex education 
to prepare her !or her coming womanhood. The education should take on a 
very definite character particularly preceding puberty with the intro-
duction o! the physiological and ptychological !actors connected with 
the girl's role as a woman. The attitudes which are developed along 
with the sex instruction are o! great importance in determining the 
girl's conduct during adolescence and adult life. 
Habits o! health and physical efficiency are one o! the most 
fundamentally important achievements during adolescence. The pert:~anent 
-· -- -- ----- r------------------------------------- ---------- -
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conquest of nervousness, irritability, unreliability, instability depend 
very largely upon the mode of life during the early years of adolescence. 
A healthy body is the basis upon which tho ~dolescent girl will be able to 
realize the fullest degree of wo~nhood. 
When it comes to a consideration of the psychological r actors 
involved in the building up of a purposive life in the adolescent girl, we 
find two points of view among nodern psychologists. One, those who repro-. 
sent the dynamic approach hold th~t human nature ia described in terms of 
impulses which require for their satisfaction the achiove~ent of definite 
perceptible ends. The motive behind the beh~vior is an instinctive urge 
or life force which requires satisfaction and which underlies all human 
striving. The representatives of this point or view interpret the mental 
life in terms of energy which is directed toward the attainment of certain 
goals, using both the subjective and the objective methods. This approach 
sees a dynsndc and purposive character in all of human life. 
The other school which represents the behavioristic point or 
view is concerned with the activities of the physical organism. They say 
th~t a person is what he is as a result or conditioned h~bit systems 
established by exercise rather than by instinct. Behavior is a reaction 
to a stimulus rather than the realization of an end. Whatever purpose 
element there may be c~n be dismissed as •anticipatory behavior." Human 
beh~vior may be controlled through the conditioning or the stimuli to 
which the indi7idual is to be subjected and the data collected are to be 
used in a program or reconditioning the behavior reactions of the indivi- • 
dual concerned. This is the objective approach to a study or human 
motivation. 
l 
I 
j 
I 
the latter. The dyn~oic approach shows us that beh~vior is a result or the, 
I 
emotional evaluations that events and circumstances have for the indivnual~ 
j It seeks to describe objedtively and analytically the inner, personal growt~ 
l of the individual from infancy to adulthood. Its contribution is that it 
I 
I 
I 
gives a tactual description or determination or the value which any exper-
ience or set of experiences h~s for the individual in question. 
By understanding the driving forces behind conduct we may then 
proceed with a program or introducing dynamic !actors in the individual's 
experience in the effort to direct and control the motives tor.ard more 
socially acceptable ends. 1 
I 
When we consider the a dolucent girl in the light or these inter~ 
pretations or human behavior we see that we must neces~rily begin a study ; 
other lite forces by understanding the factors th~t have entered into her: I 
lite from its beginning. The child it not a sep~rate and distinct indi- I 
vidual, tor she is indissolubly linked to the past and to countless genera~ 
tiona through her parents. She is the recipient or a groat storo ot 
racial energy with which she enters the world at birth. From now on the 
environmental !actors begin to play a most important part in her lite. 
The act of birth is a great psychic trauma in the life history or the 
child, for here she begins the process or adapt~tion and adjustment to the 
i 
forces within herself and with the enYironment. t The ego instinct and the \ 
l 
sex instinct are present from the beginning or her lite and are dynamic 1 ! 
urges which seek tor satisfaction in one ~1 or another as her life 
---··-·------~~---------------------
1 
! 
j 
j 
• 
• 
!Jnfolds. 
The pain and pleasure feelings, the emotional significance which 
she comes to attach to the early infant and childhood experiences, the way 
she is taught to ad~pt nnd to integrate her life urges by means of inhibi-
ting their fullest expression, the extent to which the ego satisfaction 
is allowed freedom or is sublimated, all of these factors enter very 
definitely into the fuller developme.nt of the girl's emotional nature 
where the love elements or her life which have their basis in the primary 
.. 
sex instinct may find thiir fullest expression. With the coming of adoles• 
I cence the tremendous drive of the sex instinct causes a conflict with the · I ego instinct - a conflict which because of the powerful forces behind it 
has great significance in the personality development or the girl. 
While the Daturing of tho emotional responses has bean going on ! 
I 
step by step the girl has also been acquiring more thought capacities, 
more or a basis for judging and more ability to use the rational racal-
ties or her =ind. The dynamic charavter of the ideal or purpose which 
rational capacity. Thus purpose in her life cooes to have both an emo-
tional nature and a rational nature. The way in which the adolescent 
' 
girl solves the conflict of her inner nature - the struggle of the ego 
instinct and the racial instinct depends upon the way in which she directs 
those forces in the service or an ideal or a purpose. 
Where one primary instinct or tho other assumes dominance an 
abnormal condition develops in the adolescent girl, for her very nature 
demands a control and guidance of these two forces if she is to attain 
a no~ maturity in her eootional life. The lack of proper guidance 
I 
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or control or these instincts on the part or parents and teachers often 
times results in a frugtr~tion or blocking or the life force which may even 
go so far as to take on the form ot pathological manifestations. The be-
havior or the girl is an indication or some underlying cause that is pre-
venting the proper integ~tion or tho girl's personality and the rruetra-
tion or the fund~ental urges will continue until her emotional needs are 
satisfied and the essential characteristics or her inner nature are allowed 
their proper expression. 
The rundacental needs in the personality development or the adol-
ascent girl are first, that she gain progressively and steadily a sense or 
security and well-being from contact with outer reality ( satisfying and 
constructive ego Talues,) and second, that the fullest expression or her-
self be found through satisfying and constructive outlets for her love lifo, 
and its reciprocation !or herself. 
When the driving pdwer or these !orcas is enlisted under the 
control or an ideal the whole character or the girl's activity is changed 
from behavior into conduct, from ends into purposes. Every instinctive 
action leads to some result and some end, and when the girl has had in her 
exprience the material out of which worthy ideals and purposes may be 
built she will be able to solve successfully the conflicts in her own 
life, so that she will be able to realize the maximum utilization or her 
energy on both the biological and the social levels. 
From this point we ma7 see that there are certain environmental 
factors w~ich may have a dyn3ndc influence on the growing girl and the 
way in which she makes use or her life energies. The duty or parents 
and teachers becomes more clear since they are in a large pa~ responsible; 
-·· - - ~-··-····"-··----- t'- ··~·------ -·-------·-·--.,·~-~---------·-------~ ------ . -·--····----------··-····---····~-------------.. - ,, 
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tor building into the life of the girl the material out of which worthy 
ideals and purposes may be fashioned. The parents have the task or pro-
viding for the girl a normal hoce life, one in which she will be encouraged 
to become an individual on her own rights, and in which frustrations of 
desires and urges will be guarded against co that she may realize the full-
est development or her personality. This means a very careful self-analysis 
on the part or the parents to see that they are not "using" the child to 
satisfy some emotional need which may be lurking in their own unconscious 
life. Regressions to lower levels or behavior on the part of children 
often result when there is an unconscious projection of parental troubles 
on the child or where the fundamental desires or the child's life are not 
being tully satisfied by the parents. 
It is not the words and the overt acts addressed to the child 
but rather the atmoaphere of the home and the parents• adjustments to each 
other and to life which have the greatest effect on the personality deTel-
opment or the growing girl. The efficiency with which the adolescent 
meets her obligations and responsibilities, the wisdom which she displays 
in handling her freedom, and the frankness with which she meets life and 
her own problems depend to a very large extent upon what she has acquired 
in the way of habits, ment~l attitudes and personality traits during the 
childhood years. The function which the parents have in this process is 
that or a gradual withdrawing or their protection, so that the girl may 
deTelop true freedom and selfhood on her own part. 
By encouraging creatiTe effort in the girl the p~rents may con-! 
tribute to her permanent happiness. Through such avenues as music, 
literature, dramatics, dancing, out-of-door life, social service. work 
''--•c -•··- "' •••--•·-·~ ~--··- ·---· -•·• ·-• 
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and religion the adolescent girl may find outlets for the surging impulses. 
within her eoul and yet at the same tice she will be building up great 
inner resources which will yield ulti~~te happiness. These are some of 
the ways in which she may find opportunities for the expression of her 
real self - and just in so far as her life is enriched with great impell-
ing incentives will she use her life's energies in wholesome and con-
structive ways. 
~turity on the part or the adolescent girl from the standpoint 
ot the home means physical maturity, sexual maturity, intellectual maturi-
ty and emotional maturity, and in so far as the home has helped the girl 
to attain such levels or conduct has it been a dynamic factor in her 
personality development. 
Education may be a dynamic factor in the lite or the girl it 
the school seeks to bring about the full development of her-personality 
by providing for an experience of life, not just a prep~ration for life. 
Consequently, the school has the responsibility for formulating a program: 
that will minister to the physical, psychological and intellectual needs 
or the girl. The furnishing of a Taried and enriching ~xperience on the 
part or the school not only enlarges her personality, but it is the best 
way to bring about the proper sublio1.tion of her instincts so that they 
may be directed and controlled to~rd the ~st ~rthy ends of life. 
Strong, wholesoae interests, ideals, and purposes have positive 
value both for the girl's 3chievecent and for the full development or 
her personality. If she possesses do::1in~nt purposes she is in little 
danger of drifting aimlessly, the victim of every passing impulse. 
________________ ........... 57 ... ~···· 1111111111111111' 
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The kind of growth th~t is the ono underlying purpose in all 
endeavor is truly educational, and so growth and education have me~n1ngs 
in common in relation to the adolescent girl. Educ~tion th~t is really 
vital in her life will prep'J.re her for her two-fold function as a oature 
woman, first as a standard bearer, and second, as a reservoir of spiritual 
power. 
A vital1religious faith ia a positive dynaclc factor in the per-
sonality developcent of the adolescent girl if it is characterized by a 
personal relationship with the Supre~e Being. It satisfies her groping for 
a fundamental, synthesized understanding of the whole realm of experience. 
It gives her a basis for valuation, for the formation of high ideals, for 
help in attaining self-control over her life urges because it provides her 
with th'J.t around which she may integrate her whole life. Worship, prayer, 
and service will help her to enrich and deepen her life and add ouch to 
its ultin~te happiness on a level of creative living.Sha will fool a con-
tinuous process of renewal of life, a dynacic urge or rebirth of her 
spirit. A vital religious faith will give her a sense of coral and 
spiritual direction for it involves coc:runion, loyalty, questioning, and 
activity. 
Because womankind has at the basis of her nature tho guarding 
of tho maternal and love instincts her religion will find ita truest 
expre~sion when she projects it into the life of hu~~ity, and finally, 
her religion will find its most co~lete expression when she interprets 
anew the spirit of love in her children. 
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